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Introduction 

 

Amelia County Public Schools (ACPS) serves a student community from various backgrounds. 

Students who speak a language other than English are identified as English Language Learners. 

Amelia County Public Schools promotes English language learning of the ELL community by 

providing English language services to English learners (ELs). Based on Federal (Every Student 

Success Act, ESSA) and Virginia state regulations, each Local Education Agency (LEA) must 

provide English language instruction services to students whose native language is not English. 

Currently, the school system services approximately 59 ELL students. Students identified as 

English Learners account for approximately 3.8% of the total student population.     

 

The ELL program provides students with the opportunity to reach proficiency in listening, 

speaking, reading, and writing as measured on the World Class Instructional Design and 

Assessment (WIDA) English language proficiency assessment, the Assessing Comprehension 

and Communication in English State-to-State (ACCESS) for English Language Learners. In 

addition, Amelia County must also comply with the federal requirements under the Elementary 

and Secondary Education Act (ESEA) amended as Every Student Succeeds Act (ESSA).  One of 

the goals of ESSA requires ELL students to become proficient in English while reaching high 

academic achievement standards in reading/language arts, mathematics, and science.  ESSA also 

requires that English Learners participate in annual academic achievement assessments in 

reading/language arts, mathematics, and science.  

 

To comply with Federal and States regulations, each LEA must implement a Language 

Instructional Educational Program (LIEP). The LIEP assists ELs in becoming proficient in the 

four language domains: reading, listening, speaking, and writing (RLSW). This is supported by 

Krashen (1982), who stated that an EL tends to progress from listening to speaking and then 

develops capacities for reading and writing. The LIEP at ACPS aims to assist students in 

reaching goals based on the World-class Instructional Design and Assessment (WIDA) 

educational consortium and attempts to cover the academic, linguistic, and cultural needs of ELs 

and their families. This handbook describes an overview of the most representative Federal and 

state regulations such as ESSA and the LIEP framework. In addition, the handbook assists 

principals, teachers, students, and parents in understanding the function and purpose of LIEP at 

ACPS. The handbook also assists ELs in reaching language and academic goals as stated by the 

Virginia Department of Education and Federal laws.  

 

The ACPS ELL program addresses these goals through several approaches. These program 

components are designed with the student’s grade and proficiency level in mind, along with 

recommended best practices and scientific based research.  Each school uses several types of 

service delivery, along with specific teaching strategies by ELL and classroom/core content 

teachers.  

 

Adherence to the requirements and guidelines set forth in this handbook will assure that such 

documentation and procedures are consistent and equitable throughout the school division.  This 

handbook has been developed to assist teachers, principals, school testing coordinators, 

counselors, and other staff in meeting the needs of ELL students by providing guidance on: 
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1. Meeting state requirements, including instruction and assessment; 

 

2. Meeting federal requirements under the Elementary and Secondary Education Act 

(ESEA) amended as Every Student Succeeds Act (ESSA); 

 

3. Meeting requirements to identify, assess, and place ELL students in the appropriate 

grades, courses, and programs, and monitor their progress; and  

 

4. Ensuring that ELL students develop English language proficiency and meet state 

academic achievement standards. 

 

 

Amelia County Public Schools expresses gratitude to Essex County Public Schools, Manassas 

City Public Schools, Lunenburg County Public Schools, Prince Edward County Public Schools, 

and Petersburg City Public Schools for ELL Handbook information. 

 

 

 

Amelia County Public Schools Mission Statement 

 

The mission of Amelia County Public Schools, a small, inclusive learning community, is to 

develop curious, life-long learners who strive for excellence and success through unique learning 

experiences led by a highly-motivated educational team in partnership with families and the 

community. 

 

 

Amelia County Public Schools Strategic Plan Strategies 

 

1. Develop and implement a rigorous, engaging, and innovative curriculum and instruction that 

optimizes critical thinking skills and supports the unique needs of each student.  

2. Develop and implement an inclusive curriculum that reflects the contributions and 

perspectives of all people in a culturally responsive manner.  

3. Develop a support system for students to achieve mental, social, emotional, and physical 

wellbeing necessary for their success.  

4. Expand and strengthen our community partnerships to support the mission of Amelia County 

Public Schools.  

5. Strengthen our learning environment and integrated technology systems to meet the future 

needs of our students, staff, and community. 

6. Attract, develop, and retain highly qualified and motivated team members. 

 

 

Amelia County Public Schools’ ELL Program Standards 

Amelia County Public Schools uses the state approved English language development standards 

designed by the WIDA consortium.  
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1. English language learners communicate for Social and Instructional purposes within the 

school setting; 

2. English language learners communicate information, ideas and concepts necessary for 

academic success in the content area of Language Arts;  

3. English language learners communicate information, ideas and concepts necessary for 

academic success in the content area of Mathematics; 

4. English language learners communicate information, ideas and concepts necessary for 

academic success in the content area of Science; and 

5. English language learners communicate information, ideas and concepts necessary for 

academic success in the content area of Social Studies.   
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Section 1 

State and Federal Requirements 
 

The following section contains information regarding the education of ELL students as outlined 

in the Constitution of Virginia and the Code of Virginia. 

 

Constitution of Virginia 

 
 

What does the Constitution of Virginia require for educating school age students in the 

Commonwealth?  

 

The Constitution of Virginia states: 

The General Assembly shall provide for a system of free public elementary and 

secondary schools for all children of school age throughout the Commonwealth, and shall 

seek to ensure that an educational program of high quality is established and continually 

maintained. 

[Article VIII, Section 1] 

 

The Constitution of Virginia can be found here: 

http://legis.state.va.us/Laws/search/ConstitutionTOC.htm.   

 

Code of Virginia  

 
 

What does the Code of Virginia require of local school boards for the education of ELs? 

Local school boards shall also implement the following: identification of students with limited 

English proficiency and enrollment of such students in appropriate instructional programs.  

[COV § 22.1-253.13:1 D.11] 

 

http://legis.state.va.us/Laws/search/ConstitutionTOC.htm
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Do students pay tuition to attend a Virginia public school?  

The Code of Virginia requires that: 

  

The public schools in each school division shall be free to each person of school age who resides 

within the school division. Every person of school age shall be deemed to reside in a school 

division. 

[COV, § 22.1-3. A] 

 

 

How does the Code of Virginia define school age? 

"Person of school age" means a person who will have reached his fifth birthday on or before 

September 30 of the school year and who has not reached twenty years of age on or before 

August 1 of the school year. 

 

 

Can ELL students over the age of 18 attend Virginia public schools?  

School boards may accept and provide programs for students for whom English is a second 

language who entered school in Virginia for the first time after reaching their twelfth birthday, 

and who have not reached 22 years of age on or before August 1 of the school year. No tuition 

shall be charged such students, if state funding is provided for such programs.  Further 

discussion of this allowance is located in Section 3.   

[COV, § 22.1-5. D] 

 

 

Can ELL students be taught in their native language in a Virginia public school?  

Pursuant to § 1-511, school boards shall have no obligation to teach the standard curriculum, 

except courses in foreign languages, in a language other than English. School boards shall 

endeavor to provide instruction in the English language which shall be designed to promote the 

education of students for whom English is a second language. [COV § 22.1-212.1] 

 

Generally, students who are 18 and 19 and who are transferring from high schools in other 

countries should be counseled on all options.  However, they are still eligible for enrollment as a 

person of school age as provided in the Code unless they have a comparable diploma from a high 

school located in a foreign country.  If a receiving school division has questions about a student’s 

diploma or transcript, the receiving school division should research the issues to determine what 

kind of diploma the student has and to determine whether it is comparable to Virginia’s diploma 

requirements.  In addition, student who are from other countries and who have special education 

needs may be eligible for special education and related services through age 21 if they have not 

graduated with a comparable diploma from a high school located in a foreign country.  If an 

English Learner is enrolled in a Virginia public school and turns 22 during the school year, that 

student may continue through the end of that school year.  

http://www.doe.virginia.gov/administrators/superintendents_memos/2017/209-17.shtml.   

 

 

 

http://leg1.state.va.us/cgi-bin/legp504.exe?000+cod+1-511
http://www.doe.virginia.gov/administrators/superintendents_memos/2017/209-17.shtml
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Does a family have to provide a Social Security Number to enroll in a Virginia Public 

School?  

The Code of Virginia states:  

 

It shall be unlawful for any agency to require an individual to disclose or furnish his social 

security account number not previously disclosed or furnished, for any purpose in connection 

with any activity, or to refuse any service, privilege or right to an individual wholly or partly 

because the individual does not disclose or furnish such number, unless the disclosure or 

furnishing of such number is specifically required by federal or state law.  

[COV, §2.2-3808. A.] 

 

 

Further information 

 

Virginia Attorney General’s opinion on undocumented children attending school 

In 1982, the Supreme Court of the United States established in Plyler v. Doe
1 

that children who 

are illegal aliens
2 

may not be presumptively excluded from free public schooling. A 1979 opinion 

of the Attorney General concludes that the citizen or visa status of an alien student does not 

affect his eligibility for tuition-free education.
3 

Whether such student is entitled to tuition-free 

education in a particular school division "turns on his residence."
4 

 

And 

Accordingly, it is the Attorney General’s [my] opinion that a local school board is not permitted 

to inquire into a student applicant’s citizenship or his B, C, or D visa status, nor may it require 

documentation to verify such status, for the purpose of ascertaining whether such applicant is a 

resident of the school district.19 

http://www.oag.state.va.us/Opinions/1999opns/apr992.pdf  

 

The Department of Education and local school boards are prohibited from requiring any student 

enrolled in public school or receiving home instruction, or his parent, to provide the student’s 

federal social security number (§ 22.1-287.03T). 

 

 

What are the requirements for Parental Notification and High School Graduation of 

ELLs?  

The Code of Virginia provides the following regarding parental notification and high school 

graduation: 

 

Each local school board shall provide notification of the right to a free public education for 

students who have not reached 20 years of age on or before August 1 of the school year, pursuant 

to Chapter 1 (§ 22.1-1 et seq.) of this title, to the parent of students who fail to graduate or who 

have failed to achieve the number of verified units of credit required for graduation as provided 

in the standards for accreditation.  

 

http://www.oag.state.va.us/Opinions/1999opns/apr992.pdf
http://leg1.state.va.us/cgi-bin/legp504.exe?000+cod+22.1-1
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If such student who does not graduate or achieve such verified units of credit is a student for 

whom English is a second language, the local school board shall notify the parent of the student's 

opportunity for a free public education in accordance with § 22.1-5.  

[COV, §22.1-253.13:4. Standard 4. C] 

 

 

Where can I find the Code of Virginia?  

The Code of Virginia can be found at the following Web site: 

https://law.lis.virginia.gov/vacode/title22.1/ 

 

 

 

http://leg1.state.va.us/cgi-bin/legp504.exe?000+cod+22.1-5
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Federal Law 

 
The following section contains information regarding the identification, assessment, and 

education of EL students as outlined in both Supreme Court decisions and federal legislation.   

 

 

What is the federal definition of English Learner? 

An English Learner in the Commonwealth of Virginia is classified according to the 

federal government definition as: 

 

A student  

(A.) who is aged 3 through 21;   

(B.) who is enrolled or preparing to enroll in an elementary school or secondary 

school; 

(C.) (i.) who was not born in the United States or whose native language is a 

language other than English; and who comes from an environment 

where a language other than English is dominant; 

OR 

 (ii.) (I.) who is a Native American or Alaska Native, or a native resident of 

outlying areas; and  

 (II.) who comes from an environment where a language other than 

English has had a significant impact on the individual’s level of 

English language proficiency;   

OR   

 (iii.) who is migratory, whose native language is a language other than 

English, and who comes from an environment where a language other 

than English is dominant; 

AND 

(D.) whose difficulties speaking, reading, writing, or understanding the English 

language may be sufficient to deny the individual – 

 (i.) the ability to meet the state’s proficient level of achievement on state 

assessments; 

 (ii.) the ability to achieve successfully in classrooms where the language of 

instruction is English; or 

 (iii.) the opportunity to participate fully in society.  
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What is the federal definition of immigrant and youth?  

An immigrant and youth (IY) student in the Commonwealth of Virginia is classified according to 

the federal government definition as: 

 

• are aged three through 21; 

• were not born in any state; and 

• have not been attending one or more schools in any one or more states for more than 

three full academic years. 

NOTE:  LEAS MUST APPLY THE “THREE FULL ACADEMIC YEARS” REQUIREMENT ON A CUMULATIVE 

BASIS. 

 

Further Clarification 

Under Section 3101(14) of the ESEA, the term “state” means each of the 50 States, the District 

of Columbia, and the Commonwealth of Puerto Rico.  Therefore, students born in Puerto Rico 

are not considered immigrant. Students born in U.S. territories such as Guam or the U.S. Virgin 

Islands may be considered immigrant. 

 

Children born overseas to U.S. military personnel may be considered as immigrant and included 

in the count of immigrant students utilized for Title III IY funding purposes. 

 

Students on Exchange Visitor (J-1) visas or Exchange High School Student (F-1) visas fit within 

the federal definition of immigrant and youth.  

 

NOTE – IY students are not necessarily EL students.  They can come from an English-speaking 

country and still count as IY.  

 

 

What is the federal definition of a refugee?  

A refugee student in the Commonwealth of Virginia is classified according to the federal 

government definition as: 

 

The refugee student is an individual who is outside his/her country and is unable or 

unwilling to return to that country because of a well-founded fear that she/he will be 

persecuted because of race, religion, nationality, political opinion, or membership in a 

particular social group. This does not include persons displaced by natural disasters or 

persons who, although displaced, have not crossed an international border or persons 

commonly known as "economic migrants," whose primarily reason for flight has been a 

desire for personal betterment rather than persecution.  

 

 

 

What does the Fourteenth Amendment to the Constitution State?  

Section 1 of the 14th amendment (1868) states: 

“No state shall . . . deny to any person within its jurisdiction the equal protection of  
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  the laws.” (The Equal Protection Clause) 

 
The 14th amendment’s significance to EL individuals are that it provides equal protection (i.e. 

non-discrimination) to people whose first language is not English.  Later court rules further 

explained and examined the relationship between EL individuals and the equal protection clause.   

 

 

What does Title VI of the Civil Rights Act of 1964 state?  

Section 601 of the Civil Rights Act of 1964 states: 

 

No person in the United States shall, on the ground of race, color, or national origin, be 

excluded from participation in, be denied of, or be subjected to discrimination under any 

program or activity receiving Federal financial assistance.   

[Sec. 601, Civil Rights Act of 1964; 78 Stat. 252; 42 U.S.C. 2000d] 

 

 

What are the requirements of Title VI of the Civil Rights Act of 1964? 

According to Title VI of the Civil Rights Act of 1964, “No person in the United States shall, on 

the ground of race, color, or national origin, be excluded from participation in, be denied the 

benefits of, or be subjected to discrimination under any program or activity receiving Federal 

financial assistance.”   

[Pub. L. 88-352, title VI, Sec. 601, July 2, 1964, 78 Stat. 25] 

 

Courts have traditionally viewed “national origin” to include an individual’s first language.  

 

Title VI of the Civil Rights Act of 1964 “requires programs that educate children with limited 

English proficiency to be:” 

• based on a sound educational theory;  

• adequately supported, with adequate and effective staff and resources, so that the 

program has a realistic chance of success; and  

• periodically evaluated and, if necessary, revised.  

Detailed information about Title VI of the Civil Rights Act of 1964 can be found here: 

http://www.ed.gov/about/offices/list/ocr/qa-ell.html.  

 

 

What is the May 25th Memorandum (1970)? 

In May 1970, the former Department of Health, Education and Welfare (DHEW), published a 

memorandum to school districts on the Identification of Discrimination and Denial of Services 

on the Basis of National Origin (the May 25th Memorandum, 35 Fed. Reg. 11595 - Tab A).  The 

May 25th Memorandum stated in part:  

The purpose of this memorandum is to clarify DHEW policy on issues concerning the 

responsibility of school districts to provide equal educational opportunity to national 

origin minority group children deficient in English language skills. The following are 

some of the major areas of concern that relate to compliance with Title VI: 

 

http://www.ed.gov/about/offices/list/ocr/qa-ell.html


 

13 

 

1. Where inability to speak and understand the English language excludes national 

origin minority-group children from effective participation in the educational 

program offered by a school district, the district must take affirmative steps to rectify 

the language deficiency in order to open its instructional program to these students.  

2. School districts must not assign national origin minority group students to classes for 

the mentally retarded on the basis of criteria which essentially measure or evaluate 

English language skills; nor may school districts deny national origin-minority group 

children access to college preparatory courses on a basis directly related to the failure 

of the school system to inculcate English language skills. 

3. Any ability grouping or tracking system employed by the school system to deal with 

the special language skill needs of national origin-minority group children must be 

designed to meet such language skill needs as soon as possible and must not operate 

as an educational dead-end or permanent track. 

4. School districts have the responsibility to adequately notify national origin-minority 

group parents of school activities which are called to the attention of other parents. 

Such notice in order to be adequate may have to be provided in a language other than 

English. 

School districts should examine current practices which exist in their districts in order to assess 

compliance with the matters set forth in this memorandum. A school district which determines 

that compliance problems currently exist in that district should immediately communicate in 

writing with the Office for Civil Rights and indicate what steps are being taken to remedy the 

situation. Where compliance questions arise as to the sufficiency of programs designed to meet 

the language skill needs of national origin-minority group children already operating in a 

particular area, full information regarding such programs should be provided. In the area of 

special language assistance, the scope of the program and the process for identifying the need 

and the extent to which the need is fulfilled should be set forth. 

Detailed information about the May 25th Memorandum can be found here 

http://www.ed.gov/about/offices/list/ocr/docs/lau1970.html.  

 

 

What was the Lau v. Nichols (1974) decision, and how does it affect instruction of ELLs?  

Lau v. Nichols was a class action suit brought by parents of non-English-proficient Chinese 

students against the San Francisco Unified School District. In 1974, the Supreme Court ruled that 

identical education does not constitute equal education under the Civil Rights Act of 1964. The 

court ruled that the district must take affirmative steps to overcome educational barriers faced by 

the non-English speaking Chinese students in the district.  

[414 U.S. 563 (1974)]  

 

Lau v. Nichols held that: 

 

The failure of the San Francisco school system to provide English language instruction to 

approximately 1,800 students of Chinese ancestry who do not speak English, or to 

provide them with other adequate instructional procedures, denies them a meaningful 

opportunity to participate in the public educational program and thus violates Section 601 

http://www.ed.gov/about/offices/list/ocr/docs/lau1970.html
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of the Civil Rights Act of 1964, which bans discrimination based "on the ground of race, 

color, or national origin," in "any program or activity receiving Federal financial 

assistance," and the implementing regulations of the Department of Health, Education, 

and Welfare.  

 

Detailed information about the Lau requirements can be found here: 

http://www.ed.gov/about/offices/list/ocr/EL/lau.html.  

 

 

What was the Equal Educational Opportunities Act of 1974?  

Section 1703(f) of the EEOA requires state educational agencies (SEAs) and school districts to 

act to overcome language barriers that impede English Language Learner (EL) students from 

participating equally in school districts’ educational programs. 

 

Detailed information about the Equal Education Opportunity Act of 1974 can be found here: 

http://www.usdoj.gov/crt/edo/ELpage.php.  

 

Detailed information about the Provision of an Equal Education Opportunity to EL students can 

be found here:  http://www.ed.gov/about/offices/list/ocr/eeoEL/index.html.  

 

 

What was the Castañeda v. Pickard (1981) court case?  

 

On June 23, 1981, the Fifth Circuit Court issued the Castañeda v. Pickard decision that 

established a three-part test to evaluate the adequacy of a district's program for ESOL 

students: (1) is the program based on an educational theory recognized as sound by some 

experts in the field or is considered by experts as a legitimate experimental strategy; (2) 

are the programs and practices, including resources and personnel, reasonably calculated 

to implement this theory effectively; and (3) does the school district evaluate its programs 

and make adjustments where needed to ensure language barriers are actually being 

overcome?   [648 F.2d 989 (5th Cir., 1981)] 

 

Detailed information about the Castañeda v. Pickard can be found here: 

http://www.ed.gov/about/offices/list/ocr/EL/edlite-glossary.html.  

 

 

What was the Plyler v. Doe (1982) court case?  

 

Plyler v. Doe held that: 

 

A Texas statute which withholds from local school districts any state funds for the 

education of children who were not "legally admitted" into the United States, and which 

authorizes local school districts to deny enrollment to such children, violates the Equal 

Protection Clause of the Fourteenth Amendment. 

 

http://www.ed.gov/about/offices/list/ocr/EL/lau.html
http://www.usdoj.gov/crt/edo/ELpage.php
http://www.ed.gov/about/offices/list/ocr/eeoEL/index.html
http://www.ed.gov/about/offices/list/ocr/EL/edlite-glossary.html
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Detailed information about Plyler v. Doe can be found here: 

http://supreme.justia.com/us/457/202/case.html.  

 

 

What was the Office of Civil Rights Title VI Policy Update (1991)? 

On September 27, 1991, the Office of Civil Rights issued a policy update to provide guidance 

regarding Lau compliance reviews to determine whether schools are complying with their 

obligation under the regulation implementing Title VI of the Civil Rights Act of 1964 to provide 

any alternative language programs necessary to ensure that national origin minority students with 

limited English proficiency (EL students) have meaningful access to the schools' programs. 

 

Detailed information about the OCR Title VI Policy Update (1991) can be found here: 

http://www.ed.gov/about/offices/list/ocr/docs/lau1991.html.   

 

Guidance from USED and DOJ on the education of ELs, often referred to as the Dear Colleague 

Letter of January 2015 can be found here:  

https://www2.ed.gov/about/offices/list/ocr/letters/colleague-el-201501.pdf 

 

 

 
 

 

Every Student Succeeds Act (ESSA) 
 

The following section contains information regarding the requirements for EL students as 

outlined in Every Student Succeeds Act.   

 

ESSA Focus Areas 

1) Challenging State Academic Standards and Academic Assessments 

2) Accountability, Support, and Improvement for Schools 

3) Supporting Excellent Educators 

4) Supporting All Students 

 

ESSA Accountability Indicators emphasize academic achievement, academic progress, 

graduation rates, school quality, and progress of English Learning in gaining proficiency. 

 

http://supreme.justia.com/us/457/202/case.html
http://www.ed.gov/about/offices/list/ocr/docs/lau1991.html
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-el-201501.pdf
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Title I — Improving the Academic Achievement of the Disadvantaged 

Title I, Part A provides financial assistance through state educational agencies to school divisions 

and public schools with high numbers or percentages of children from low-income families to 

help ensure that all children meet challenging state academic content and achievement standards.   

 

An EL is eligible for all Title I services under the same identification procedure as non-EL 

students.  The ELL teacher and Title I teacher should collaborate in identifying and 

recommending service for ELs. 

 

 

Title II — Preparing, training, & recruiting high quality teachers and principals 

 

Title II provides federal funding to states and districts for activities that strengthen 

instructional leadership and teacher quality in all schools, especially those with a 

high proportion of children in poverty. Funding may be used to support a wide 

array of activities, including interventions for teacher professional development, 

so long as the activities are grounded in scientifically based research. 

 

 

Title III — Language Instruction for English Learners and Immigrant Students 

The following section contains information on the Title III, Part A, requirements as they relate to 

EL students.  

 

Purposes 

The purposes of this Title III: 

• to ensure that EL students, including immigrant children and youth attain English 

proficiency and meet the same academic content and achievement standards as all 

students; 

• to develop, provide, and sustain high-quality language instructional programs and 

professional development; and 

• to promote parental, family, and community participation 

English Language Development (ELD) Standards 

• Now found under Title I requirements 

• State Educational Agency (SEA) must demonstrate they have adopted ELD standards 

that are 

o Derived from the four domains of speaking, listening, reading, and writing, and 

o Are aligned with the state’s academic standards. 

 

 

Assessment of EL Students 

• ELs must be assessed in reading/language arts, math, and science every year; 

• Accommodations must be provided to ELs on state content assessments (remains 

under Title I), 

• The English proficiency of ELs must be assessed annually (remains under Title I) 
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Accountability for ELs 

The state accountability system must include: 

• Indicators for academic progress, high school graduation, and school quality that are 

measured for all students in a school and for each reporting category 

• Indicator for measuring EL progress in attaining English proficiency 

• Long-term and interim measures of progress in percentage increases of ELs who 

make progress in attaining English proficiency 

• The scores of former ELs on state content assessments within the EL reporting 

category for four years 

 

 

Professional Development 

School divisions must ensure that professional development offered to classroom teachers, 

principals, administrators, and other school or community-based organization personnel is: 

• Designed to improve the instruction and assessment of ELs 

• Designed to enhance the ability of such teachers to understand and use curricula, 

assessment measures, and instruction strategies for ELs 

• Based on scientifically based research; and 

• Of sufficient intensity and duration to have a positive and lasting impact on the 

teachers’ performance in the classroom. 

 

 

Parental Engagement 

Amelia County Public Schools is required to: 

• Inform parents annually regarding their child's placement in a language instruction 

education program (LIEP) within 30 days after the beginning of the school year, or 

within two weeks of the child's placement within a program. 

• Conduct effective parent outreach 

• Provide information to parents to the extent practicable in a language they can 

understand 

 

 

School Division Requirements under ESSA 

Amelia County Public Schools shall develop a local LIEP with stakeholder consultation: 

• Implement an effective academic content instruction program to help ELs achieve 

academically 

• Implement an effective language instruction program to help ELs attain English 

proficiency 

• Provide professional development for EL educators that is effective and of sufficient 

intensity and duration 

• Meet parental notification/outreach provisions 

 

 



 

18 

 

Section 2  

ACPS Meeting Federal and State Laws/Regulations 
 

 

How does the state determine if a division is following state and federal requirements?  

To meet the requirements of ESSA, the Virginia Department of Education monitors divisions for 

compliance for Title I, Part A; Title I, Part D; Title III, Part A; and Title X, Part C, on a five-year 

cycle. 

 

The criteria used for the monitoring of Title I, Part A; Title I, Part D; Title III, Part A; and Title 

X, Part C address selected federal statutory requirements pursuant to the ESSA and Education 

Department General Administrative Regulations (EDGAR) 34 CFR 80.40 and 34 – Part 200, and 

Office of Management and Budget Circular/Cost Principles.  Selected requirements from Title 

IX, Part E, Subpart 2 – Other Provisions, that impact Title I schools and all schools have been 

included in monitoring.  In addition to federal requirements, the monitoring includes applicable 

policies established by the Virginia Board of Education relating to public school choice and 

supplemental educational services. 

 

Detailed information about federal program monitoring can be found here: 

http://www.doe.virginia.gov/VDOE/Instruction/title1/FederalProgramMonitoring.pdf 

 

 

How does ACPS meet the Title VI of the Civil Rights Act of 1964 Requirements of 

identification, screening and placement?  

 

Enrollment and Identification of EL students at ACPS 

During registration, all students entering Amelia County Public Schools are required to present a 

birth certificate and immunization records and to complete the Home Language Survey (HLS). 

Parents answer three questions in the HLS to identify the language spoken at home by the 

student and family members. If a parent or guardian responds with any language other than 

English for one or more of the included questions below, then the student begins the language 

screening process. These questions were developed by the U.S. Department of Education and 

U.S. Department of Justice and they must be included on registration documents.  

• What is the primary language used in the home, regardless of the language 

spoken by the student? 

• What is the language most often spoken by the student? 

• What is the language that the student first acquired? 

 

The counselors and registrars in each building will review the HLS documents submitted to their 

respective school. If a parent or guardian responds with any language other than English for 

one or more questions they should notify the ELL teacher. The ELL teacher checks if a current 

ACCESS for ELLs score document (within one year of testing) is provided. If the score is 

present in the student’s file, it can be used to determine the student’s EL status and the services 

to be provided. If a current ACCESS for ELLs score is not provided, the ELL teacher should 

http://www.doe.virginia.gov/VDOE/Instruction/title1/FederalProgramMonitoring.pdf
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ascertain if the student took the ACCESS for ELLs in the last year and follow up with the 

previous school division in a timely manner.  If a recent score cannot be obtained for ACCESS 

for ELLs, the ELL teacher will administer a WIDA screening tool to determine the student’s 

English proficiency level. The WIDA screening tools are based on WIDA model paper based for 

K and WIDA screener online for 1-12. 

 

Screening of possible ELL students  

If the HLS indicates that English is not the dominant language in the home environment, ACPS 

will screen the student for English language development. School counselors or the ELL  

teachers have two choices when screening for language proficiency: 

 

Newly enrolled students or those who arrive at ACPS without an English language 

proficiency level assigned by a Virginia school division or other WIDA state 

based on the ACCESS for ELLs score or WIDA screener, are scheduled for 

screening in order to determine if the student qualifies for language instruction 

services. For students who enroll at the beginning of the school year, ACPS 

completes the screening and parent notification process within (30) thirty calendar 

days of enrollment. For students who enter during the school year, the process is 

completed within two weeks. 

a. Students who score between proficiency levels 1-4.3 qualify to receive 

language services. 

b. Students who score in the overall at proficiency level 4.4 or above do NOT qualify to 

receive language services. 

 

 

 

Placement of EL students  

Screening criteria is supported by the recommendations of the VDOE Superintendent’s Memo 

#194-17: Entrance Procedures and Recommended Entrance Criteria for Identifying English 

Learners. 

 

Grade Screening Tool Domains Levels indicating 

student qualifies for 

EL services 

Rising 

Kindergarten 

WIDA Screener Listening and 

Speaking 

Overall less than 5.0 

Kindergarten 1st 

semester 

WIDA Screener Listening and 

Speaking 

Overall less than 5.0 

Kindergarten 

2nd semester 

WIDA Screener Listening, 

Speaking, Reading, 

and Writing 

Overall less than 5.0 

http://www.doe.virginia.gov/administrators/superintendents_memos/2017/194-17.shtml
http://www.doe.virginia.gov/administrators/superintendents_memos/2017/194-17.shtml
http://www.doe.virginia.gov/administrators/superintendents_memos/2017/194-17.shtml
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Kindergarten 1st 

semester 

WIDA MODEL Listening and 

Speaking 

Oral Language Level 

less than 5.0 

Kindergarten 

2nd semester 

WIDA MODEL Listening, 

Speaking, Reading, 

and Writing 

Overall less than 5.0 

Grade 1 - 12 

1st semester 

WIDA Screener of the 

previous grade 

Listening, 

Speaking, Reading, 

and Writing 

Overall less than 4.5 

Grade 1 - 12 

2nd semester 

WIDA Screener (online 

and paper) of the 

current grade 

Listening, 

Speaking, Reading, 

and Writing 

Overall less than 

4.5** 

 

 

 

Providing Language Instruction Services 

To comply with the requirements of Title I and Title III, ACPS is: 

 

Provide[ing] high-quality language instruction educational programs that are based on 

scientifically-based research demonstrating the effectiveness of the programs in increasing   

(A) English proficiency; and 

(B) student academic achievement in the core academic subjects.  

 

 

 

Parental Notification 

ESSA requires that schools must notify parents of their child’s placement in an ELL program 

within 30 days of the start of the school, or two weeks of the child’s placement in the program.  

 

If a child transfers into ACPS from another Virginia school division, ACPS MUST send home 

the 30-day ACPS EL parent notification letter.  The letters are division and program specific, and 

contain detailed information on the ELL program, graduation requirements, and instructional 

practices of ACPS.  

 

The chart on the following page details the identification, screening, placement, instruction and 

parental notification of EL students.  
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Title VI of the Civil Rights Act of 1964 requires EL students be identified as part of the 

enrollment process for all students.  The ACPS enrollment process includes the following 

questions on the Home Language Survey to determine if English language proficiency screening 

is applicable to determine the need for possible English as a Second Language service.   

1. What is the language that the student first acquired? 

2. What is the language most often spoken by the student? 

3. What is the primary language used in the home, regardless of the language spoken  

by the student? 

 

Yes  No 

Obtain an ACCESS or WIDA screener 

score report from previous school.   

If not: 

Administer the WIDA screener or K 

MODEL English language proficiency 

(ELD) screening assessment tool.  

 The student does not meet the criteria 

to be identified as an English Learner 

(EL).   

   

Does the WIDA screener score 

indicate the student meets the 

eligibility criteria for English 

Language Learner program?    

 

 

No 

 

 

The student does not meet the criteria 

to be identified as an English Learner 

(EL).   

Yes 

 

  

Determine the EL student’s 

instructional needs and place in an 

appropriate ELL instructional 

program.  

  

   

Notify the EL student’s parents within 

30 days after the beginning of the 

school year, or within two weeks of 

the child’s placement within a 

program, regardless if they came from 

another VA school division.    

Enter student information into Student 

Information Management System, 

assign a caseload manager, add the 

student to the caseload roster, and 

begin servicing the student.  

  

ACPS Procedures for Identifying English Learner (EL) Students 

 

Does the Home Language Survey indicate the student’s primary language is a language 

other than English or that English is not the dominate language in the household? 
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How does ACPS conduct Parental Notification requirements?  

Title I requires that a school division must implement programs, activities, and procedures for 

the involvement of parents including developing a written parent involvement policy, soliciting 

parental input, providing timely information to parents, and building capacity for parental 

involvement. 

 

Title III requires that ACPS must inform parents of a child identified for participation in a 

language instruction educational program supported by Title III no later than 30 calendar days 

after the beginning of the school year. For students who enroll mid-year, notification must take 

place within two weeks of enrollment.  The parent notification letters must be sent to all students 

identified as an EL on an annual basis.  If a child transfers into ACPS from another Virginia 

school division, ACPS MUST send home the ACPS EL parent notification letter.  The letters are 

division and program specific, and contain detailed information on the ELL program, graduation 

requirements, and instructional practices in ACPS. Students who are identified as levels 1-4 are 

considered ELs and their parents/guardians must receive a notification letter. The parent 

notification must include information about students as outlined below: 

1. The reasons for identifying their child as being limited English proficient and for placing 

their child in a language instruction educational program for EL students.  

2. The child’s level of English language proficiency, including how the level was assessed 

and the status of the child’s academic achievement.  

3. The method of instruction that will be used in the program, including a description of 

other alternative programs.  

4. How the program will meet the educational strengths and needs of the student.  

5. How the program will help the child learn English and meet academic achievement 

standards.  

6. The program exit requirements, including the expected rate of transition, and the 

expected rate of graduation from secondary school.  

7. How the program will meet the objectives of an individualized education program for a 

child with a disability.  

8. Their rights, including written guidance that: (a) specifies the right that parents have to 

have their child immediately removed from a language instruction educational program 

upon their request; (b) describes the options that parents have to decline to enroll their 

child in such program or to choose another program or method of instruction, if 

available; and (c) assists parents in selecting among various programs and methods of 

instruction, if more than one program or method is offered.  

 

The letter must be provided in an understandable and uniform format and, to the extent 

practicable, in a language that the parent can understand.   
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Refused Services/Opt Out students 

ESSA provides parents of EL students an opportunity to refuse EL services or opt students out of 

the ELL program.  Parents are notified of the right through the 30-day ESSA parent notification 

letter.  Parents who wish to opt their EL student out of the ELL program must meet in person 

with the school counselor and/or ELL teacher, who will explain the benefits of the student 

remaining in the ELL program.  If the parent still wishes their student to opt out of the program, 

the parent must meet with the principal/designee and/or ELL teacher to sign the refused services 

letter.  The parent/guardian must sign the letter every year.  Schools must contact 

parents/guardians and have a new letter signed by Sept 30 of each year.   

 

 

Students who have met exit criteria do not need a RF letter 

The administrator/designee must review the following information with the parent before the 

letter is signed: 

 

• Review the current ACCESS score and discuss the student’s progress or lack of progress 

in learning English. 

• The student will still participate in the ACCESS ELD assessment in the spring until the 

child meets exit requirements; 

• The student will still be classified as EL in the student information system and in state 

reporting; 

• The student will still be placed on a caseload and their academic progress will be 

monitored; 

• The student may be re-enrolled into the ELL program with parental permission;  

• The student is still allowed EL exemptions and accommodations on state assessments 

and; 

• The parent must opt out of ELL services each year by signing the letter. 

 

The original letter must be placed in the EL student’s academic record file.  Give the parent a 

copy of the letter for their files.   

 

 

How does ACPS meet the requirements for the English Language Development Standards? 

On March 19, 2008, the Virginia Board of Education adopted the World-Class Instructional and 

Design (WIDA®) Consortium English Language Development (ELD) Standards for the state.   

 

 

How does ACPS meet the requirements for English Language Development Assessment?  

On September 26, 2007, the Virginia Board of Education approved Assessing Comprehension 

and Communication in English State-to-State for English Language Learners (ACCESS for 

ESOLs®) as the state-approved English Language Development (ELD) assessment.    

 

The Federal Register, dated October 17, 2008, released the following notice of final 

interpretation of annual ELD assessment of EL students: 
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In the notice of proposed interpretations, the Secretary proposed to interpret Title III to 

require that all EL students be assessed annually with an assessment or assessments that 

measure each and every one of the language domains of speaking, listening, reading, and 

writing. We explained in the notice of proposed interpretations that states could not 

exempt a student from an annual ESOL assessment in any domain or “bank” the 

proficient scores of an EL student. 

            [Volume 73, Number 202] 

 

The Federal Register is available at http://edocket.access.gpo.gov/2008/E8-24702.htm. 

 

Testing Memorandum Number 788, dated August 17, 2009, announced that all EL students in 

kindergarten through grade 12 classified at WIDA® ESOL levels 1 through 4 will be required to 

be assessed annually with an assessment that measures each of the language domains of 

listening, speaking, reading, and writing.   

 

 

How does ACPS meet the requirements for Academic Achievement Assessment?  

The Regulations Establishing Standards for Accrediting Public Schools in Virginia (2006) 

provides the following information: 

 

All students identified as limited English proficient (EL) shall participate in the Virginia 

assessment program. A school-based committee shall convene and make determinations 

regarding the participation level of EL students in the Virginia assessment program. In 

kindergarten through eighth grade, limited English proficient students may be granted a 

one-time exemption from SOL testing in the areas of writing, science, and history and 

social science. 

[8 VAC 20-131-30 G] 

Further information on assessing ELL students with the standards of learning assessments can be 

found in the assessment section, and include updates.   

 

 

How does ACPS meet requirements for monitoring students for two years after they exit?  

The Office of Civil Rights (OCR) requires a description of the progress made by children in 

meeting challenging State academic content and student academic achievement standards for 

each of the two (2) years after such children are no longer receiving services under this part. 

ACPS requires monitoring of students for four years after a student exits an ELL/bilingual 

program.   

 

 

How does ACPS meet the Teacher/Student Ratio?  

The Code of Virginia, Standards of Quality (SOQ), provide that: 

In addition to the positions supported by basic aid and those in support of regular school 

year programs of prevention, intervention, and remediation, state funding, pursuant to the 

appropriation act, shall be provided to support 17 full-time equivalent instructional 

positions for each 1,000 students identified as having limited English proficiency. 

[COV § 22.1-253.13:2 (F)] 

http://edocket.access.gpo.gov/2008/E8-24702.htm
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Requirements and Timeline for Meeting Federal and State Requirements 

 
The following chart summarizes the federal and state requirements and provides guidance on when each component should be completed.  

 

Identification, Screening, and Placement of Limited English Proficient (EL) Students Timeframe for Completion 

Initial identification of EL students is required as part of the enrollment process under Title VI of the Civil Rights 

Act of 1964.  

Ongoing as part of the enrollment process 

Conduct an English language screening for students who have been flagged as possibly identified as EL through the 

HLS.  School divisions may determine the ELD assessment screening tool. 

[Title VI of the Civil Rights Act of 1964] 

Ongoing as part of the enrollment process 

Place EL students in an appropriate English language instructional program based on the results of the English 

language proficiency assessment screening. 

 

Ongoing as part of the enrollment process 

Inform parents annually regarding their child’s placement in a language instruction education program within 30 

days after the beginning of the school year, or within two weeks of the child’s placement within a program.   The 

letter must include the following components:   

• Why the student was identified as EL; 

• Level of English proficiency and how level was assessed; 

• Method of instruction and other available methods of instruction; 

• How the program will meet the educational needs of the student; 

• Graduation requirements; 

• Exit requirements; 

• EL students and special education; and 

• Parental right to remove student from program or refuse services. 

 

30 days after the beginning of the school year 

OR within 2 weeks after ELL placement 

Monitoring exited ELs for 4 years after meeting exit requirements for the EL program. Exited students will be monitored for four 

calendar years after meeting the state exit 

requirements.    
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Assessing the English Language Proficiency of EL Students Timeframe for Completion 

Assess the English language proficiency of all EL students using the ACCESS for ESOLs® or a state approved 

assessment.   

The Division Director of Testing (DDOT) will notify division personnel of the state-approved division testing 

window for the annual English language proficiency assessment. 

January through March (state-approved 

testing window selected by school division) 

 

 

 

Assessing the Academic Achievement of EL Students Timeframe for Completion 

Assess the academic achievement of all EL students using Standards of Learning assessments or an assessment 

linked to the SOLs.[sec. 3221] 

The Division Director of Testing (DDOT) will notify division personnel of the state-approved division testing 

window. 

State-approved testing windows  
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Section 3 

ACPS ELL Program Requirements  
 

In addition to meeting all state and federal requirements relating to ELs, ACPS has implemented 

specific division-wide requirements. This section will cover program requirements, including 

registration, service requirements for ELL students, paper work and documentation for all ELL 

students, roles and responsibilities of case managers and Student Information Management 

System information.   

 

What are the ELL Levels? 

 

Proficiency Levels (information on the ELD levels may be found in Section 4) 

VA English Language 
Development Levels based 

on ACCESS  or WIDA 
Screener score 

(Classified as EL and  

Eligible for ELL services) 

Monitor purposes only 

(Met state exit requirements,  

not Eligible for ELL services) 

 

Fully English Proficient 

(FEP) 

(No longer considered 

EL) 

 

Levels 1, 2, 3, 4-4.3 

(ACCESS) or 4-4.4 (WIDA 

Screener) 

 

 

All exited students for four years 

FEP status in the student 

information system. 

Students are reclassified as 

FEP after completing the 4 

years of monitoring.   

 

Exit requirements: ACCESS overall score of 4.4 or higher.  Students who meet this criterion are 

moved to FEP and do not receive ELL services.  Monitoring years count as calendar years.  
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How Should Students Be Placed when Entering ACPS? 

 

Grade Level Placement - Recommended Grade Placement by Age 

Students should be placed at grade-level as indicated by age.  However, adjustments may be 

made based on evaluation of prior academic records, exact date of birth, and other school 

readiness factors.  The table below displays the age and grade-level placement for students 

younger than 14 years of age.  High school students are placed at grade levels consistent with the 

ACPS placement policy.  

 

Recommended Grade Placement by Age 

Age by September 30 Grade 

4 Pre-Kindergarten 

5 Kindergarten 

6 Grade 1 

7 Grade 2 

8 Grade 3 

9 Grade 4 

10 Grade 5 

11 Grade 6 

12 Grade 7 

13 Grade 8 

 

Generally, students who are 18 and 19 and who are transferring from high schools in other 

countries should be counseled on all options.  However, they are still eligible for enrollment as a 

person of school age as provided in the Code unless they have a comparable diploma from a high 

school located in a foreign country.  If a receiving school division has questions about a student’s 

diploma or transcript, the receiving school division should research the issues to determine what 

kind of diploma the student has and to determine whether it is comparable to Virginia’s diploma 

requirements.  In addition, students who are from other countries and who have special education 

needs may be eligible for special education and related services through age 21 if they have not 

graduated with a comparable diploma from a high school located in a foreign country.  If an 

English Learner is enrolled in a Virginia public school and turns 22 during the school year, that 

student may continue through the end of that school year. 
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What are the Steps to Registering an ELL Student? 

  

Step 1 – Home Language Survey (HLS)  

The registrar/secretary at the schools must check the HLS for completeness.  Upon completion of 

the registration, the registrar/secretary should make a copy of the HLS if parents have indicated 

there is another language spoken in the home, and give the copy to the school counselor or 

guidance counselor in the school.  In addition, the registrar must enter the student into Student 

Information Management System and check the “needs screening” button in the custom view 

screen.  The ELL teacher or school counselor will screen the student for English language 

proficiency, or contact previous school division to obtain an ACCESS or WIDA screener 

score/WIDA ELD level. The screening process and using the WIDA screener is discussed further 

in this section.  

 

HLS answers that trigger a screening  

 

If ANY of the three questions indicate there is another language spoken by the student or in the 

home, the child must be referred to the ELL teacher for screening.  

 

The only answer from parent/guardian that will not lead to a referral for ELL screening: 

 

Question 1: English  

Question 2: English 

Question 3: English  

  

The school counselor and/or registrar will review the student records, contact the previous 

school, or screen the student using the WIDA screener.  Once this is done, the counselor and/or 

registrar will use one of the following choices under the Screening drop down menu: 

 

Screened/ACPS:  The student was screened and found Eligible for ELL services in ACPS.  This 

choice will apply to students who are new to the country or transferred in from a non-WIDA 

state or have not been screened in other VA divisions.  Students who score a 1-4.4 or lower on 

the WIDA Screener qualify for ELL services.   

 

Screened/Other:   The student was found Eligible for ELL services based on the previous 

division’s ACCESS score, WIDA level, or WIDA screener.    

 

Screened/Not Eligible:  The student was screened, but did not qualify for services based on K 

MODEL or WIDA Screener scores.  The student is not identified as EL in the student 

information system. 

 

Screened/Exited:  The student met VDOE exit criteria on the ACCESS test.  After reviewing 

records from the previous division, the student was determined to have exited the ELL program.   

 

Screened/Parents Refused Services:  The student was screened in ACPS and found eligible for 

ELL services.  The student’s parents or guardians signed the refused services letter.  

 

Test results are placed in the student’s cumulative folder, logged in PowerSchool, and a copy is 

sent to the EL Teacher. 
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No school may circumvent ACPS regulations that apply to all students, or state or federal law 

that dictates how EL students and their families are treated and the services that must be 

provided to them.  If ever in doubt about an ELL-related case, please contact the school board 

office.  

 

Step 3 – Notice to Teachers 

Once a student has been screened and found to be Eligible for the ELL program, the ELP level 

must be shared with teachers. 

 

Step 4 – ESSA 30-Day Parental Notification Letter  

In order to meet the requirements of sec 3302 of ESSA, notification must be sent home to EL 

parents.  The school principal will send home the 30-day parent notification letter within the first 

30 days of school for ALL EL students identified in the student information system as of Sept 

30.  A copy should be sent to central office.  Information should be updated in PowerSchool. 

 

For all students that are found Eligible after the 30-day letter has been sent home, the school 

must MAIL the letter to the parents within 10 days of the child being found eligible. Counselors 

and/or the EL Teacher must enter in the date the letter was mailed home to students.   

 

For letters that have been “returned to sender, undeliverable” the school counselor must work 

with the secretary/registrar to verify the student is still enrolled, and then check the address in the 

student information system, and then if able to obtain a correct address, re-mail out the 30-day 

letter.  The return to sender envelope must be placed in the academic record to show an attempt 

was made to mail the letter within the 30-day timeframe.  If there is no updated address, please 

send the letter home with the student.  Please place the return to sender envelope in the academic 

file, with a note documenting the letter was sent home, but was returned, and the letter was sent 

home with the student.   

 

 

Screening Questions and Answers 

 

1.  A child has just arrived from out of the country and indicated there was another 

language spoken in the home on the HLS.  What do I do next? 

 

Since the student is new to the country and has been identified as needing screening on the HLS, 

administer the WIDA screener.    

 

2.  A student transferred in mid-year from another county in VA.  The Home Language 

Survey indicates another language.  Should I screen the student? 

 

Not yet – first call the sending school and ask for a WIDA level and the ACCESS score report to 

determine the ELL level.  If they do not have the ACCESS score report, ask for the WIDA 

screener results. Use the ACCESS or WIDA results to assign a level in the student information 

system, assign a caseload manager and begin providing services to the student.  

  

 What if the sending school does not have a level or a score? 

Talk with the registrar or ELL teacher to determine if the student was enrolled in ELL 
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            classes or identified as ELL.  

 

If the student has an ACCESS score from 2 years ago, or a score that is not current,  

 administer the WIDA Screener.  

 

If the student exited ELL – check the exit date and assign the student a level of 6 year 1 

or 6 year 2 depending on exit date.  If the student has completed the 2 years at level 6, do 

not identify the student as EL.  Place documentation in the student’s academic record 

detailing the phone conversations and research done to show the student exited the EL 

program.  

 

If the student did not qualify for ELL in the previous division, screen the student using 

the WIDA Screener. Or, if a WIDA was administered, use the current WIDA to assign a 

level based on the ACPS EL placement criteria. REMEMBER – each division sets the 

WIDA cut score to qualify for ELL services in their division.  There are NO STATE 

guidelines for this. If the WIDA comes from another division, and the student did not 

qualify for ELL in that division, they MAY qualify based on ACPS cut scores.  

 

If the school division never screened the student, administer the WIDA to determine a 

level.  

 

3.  Can I use other bodies of evidence (SOL scores, class schedules, talking with the student 

or parent about former ELL services etc.) to determine the need to screen a student for 

ELL? 

 

No – the decision to screen must be based on the responses to the home language survey.  Other 

documentation can be used to determine academic placement.  

 

 

4. What do I do if a student comes in with records indicating they were in ELL in their 

previous division/school, but filled out a new HLS in ACPS saying only English is spoken? 

 

ACPS must follow the most current information provided by the parent.  If the parent indicates 

only English is spoken, you may choose to have a conversation with the parent referring previous 

ELL support and that their student may not qualify for it here in ACPS. 

 

 

5.  A student transfers to ACPS from North Carolina (or other WIDA state) with a HLS 

that indicates another language.  What do I do? 

 

Call the sending school and ask for the ACCESS score report or the WIDA screener results. 

Remember to apply VA requirements to the score report – such as VA specific exit requirements, 

etc. If you have trouble getting the score report from the other states, please contact the school 

board office.   

 

 

6.  A student just enrolled from California or other non-WIDA state.  The HLS indicates 

there is another language spoken.  What do I do? 



 

32 
 

 

Since FL is a non-WIDA state, the student would not have an ACCESS score or WIDA ELD 

level.  Use the WIDA screener to determine the student’s proficiency level or qualification for 

ELL services.  

 

 

7.  We have a student who was enrolled in ACPS but only took certain portions of the 

ACCESS test, has a score of N/A, or missed the entire testing window.  What level do we 

assign this student? 

 

Since it is critical to have accurate level information on the student for testing documents and for 

instructional purposes, administer the WIDA screener to the student.  Use the grade level 

adjusted composite score to determine a WIDA ELD level for the student.   

 

 

8. A student enrolled and the parents filled out the survey and said that only English is 

spoken in the home, but there is a current ACCESS score report in the file.  What do we 

do?  Can we screen them? 

 

Based on guidance from the state, the student cannot be screened due to the answers on the HLS.  

We must go by the information provided by the parent.  However, you can talk with the parent 

about former ELL placement and that their child will not be eligible to receive these services in 

Amelia County based on the answers to the HLS.   

 

 

9. A student comes from a division using the grade level MODEL.  Do we accept the 

MODEL score, or do we need to screen the student using the WIDA Screener? 

 

Use the MODEL score. 
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ELL/WIDA Screening Procedure 

 

Initial Screening Process  
 

Once the HLS has determined there is another language spoken in the home, and the student DID 

NOT come from another VA division or a WIDA state, or does not have a complete score from 

taking the test in ACPS, screening for language proficiency should be done within 3 days of 

registering. Please check with the sending school to see if the student was screened with the 

WIDA screener before leaving the school.  If so, ask that the WIDA results be sent.  

 

1. Conduct an English language proficiency screening assessment 

 

• Potential EL students will be given the WIDA Screener. This assessment tool, known as 

the "screener", is used by educators to measure the English language proficiency of 

students who have recently arrived in the U.S. or in a particular district. It can help to 

determine whether or not a child needs English language instructional services, and if so, 

at what level. 

 

• The WIDA Screener is designed to be individually administered by trained staff to 

potential EL students.  Counselors, teachers, paraprofessionals and other designated staff 

can be trained to administer the screener.  Counselors must administer the K MODEL as 

part of kindergarten registration. It is essential that anyone who administers the 

WIDA™ Screener complete the required training. 

 

• Follow WIDA guidelines for grade level screening: 

 

The WIDA Screener is divided into five grade-level clusters.   Depending on the 

student’s grade level, a particular grade level cluster should be administered to children 

one semester beyond the beginning of the grade level cluster and one semester beyond 

the end of the grade level cluster.  WIDA has made this recommendation based on the 

fact that students just entering a new grade level cluster have not yet had a chance to be 

exposed to the language standards and content topics appropriate for the grades in that 

cluster. 

o The K-MODEL tests is intended for second semester Pre-Kindergarteners, 

Kindergarteners, and first semester 1st graders. 

o The grade 1 test is intended for second semester 1st graders through first 

semester 2nd graders. 

o The grades 2-3 test is intended for second semester 2nd graders through first 

semester 4th graders 

o The grades 4-5 test is intended for second semester 4th graders through first 

semester 6th graders. 

o The grades 6-8 test is intended for second semester 6th graders through first 

semester 9th graders. 

o The grades 9-12 test is intended for second semester 9th graders and for 

students in grades 10, 11, and 12. 

• Complete all four sections of the screener – listening, speaking, reading, and writing for 

grades 1-12.  The first half of the school year, use the listening and speaking section for 

K students.    



 

34 
 

 

2. Determine proficiency level 

 

Five levels of English proficiency for EL students in grades K-12 have been defined for the 

state’s EL population.  These levels are level 1 – entering, level 2 – beginning, level 3 - 

developing, level 4 through 4.4 – expanding. 

 

You MUST use the WIDA Screener Score Calculator to get an accurate proficiency level.     

Students who score a 1-4.4 or lower on the grade adjusted composite proficiency level qualify 

for services.  Students who score 4.5 or higher do not qualify for services.   
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Kindergarten ELL Qualification Summary 

 

First semester of kindergarten – 4.9 or lower on the oral language development level = qualifies 

for ELL 

First semester of kindergarten – 5.0 or higher on the oral language development level = does not 

qualify for ELL 

 
 

Second semester of kindergarten – 4.9 or lower on the overall composite proficienct level = 

qualifies for ELL 

Second semester of kindergarten – 5.0 or higher on the overall composite proficienct level = does 

not qualify for ELL 

 
 
 

3.  Determine Eligibility for ELL 

 

Eligibility should be based on: 

• Results of the K MODEL or WIDA screener.   

 

If a student does not achieve competency/proficiency on the grade appropriate K MODEL or 

WIDA screener, the student must be recommended for ELL services. 

 

If a student demonstrates proficiency on the screener, do not recommend ELL services.  Students 

who score at the proficient level MAY NOT be placed at ELD level 6, year 1 or 2.  Do not 

identify them as EL or place them in the ELL program.   

 

Once eligibility for ELL services has been determined, the student’s level must be entered into 

the student information system.  On the ELL page, enter the WIDA ELD level using the drop-

down list.  Parental Notification Letter may be found in Appendix E. 

 

 

 

 

 

 

 



 

36 
 

How do Students Exit the ELL Program? 

 

Exit requirements 

Virginia Department of Education (VDOE) exit requirements are an overall composite score of 

4.4 on the ACCESS for ELs assessment administered in the spring.  Once a student meets the 

exit requirements, they are moved to level 6 and are no longer receiving services.  There are no 

“unofficial exits” or school-based exits.   

 

Parents will be notified when their child meets exit criteria.  Appendix B contains the parental 

notification letter.  This letter will be sent home with the parent report showing the exit criteria 

have been met.   

 

 

What happens after a Student Exits the ELL Program? 

 

Monitoring Exited Students 

A requirement of ESSA Title III: Language Instruction for English Learners and Immigrant 

Students is to monitor transitioned (exited) students’ academic achievement and progress for a 

period of two years after exit from an ESL/bilingual program.  The Formerly Limited English 

Proficiency monitoring progress format is located in Appendix H. 

 

From the VA Department of Education: 

 

Federal law allows for former ELL students to be re-designated as ELL  

Prior to re-designating a formerly EL student as ELL, academic interventions should have been 

consistently provided to the formerly EL student for a reasonable period of time during which 

the student’s academic performance showed no improvement.  The interventions should be the 

same as those available to all students at risk for academic failure. 

 

All Monitoring students are tracked in the student information system and by a paper copy of the 

ELL Program Exit Form.  Each caseload manager will complete the ELL exit tracking form to 

document the school year the student became FEP, and then reclassified as Fully English 

Proficient (FEP).  This form must be kept in the student’s academic file.  

 

All Monitoring students will be assigned a caseload manager.  The caseload manager will 

monitor the academic progress of all monitoring students every semester for four calendar years.  

Once the student has completed the four calendar years of monitoring, the student will be moved 

to FEP in the student information system.   

 

To determine academic progress and success, caseload managers will complete the Monitoring 

Form on a quarterly basis where they will review grades, SOL test scores, division assessments 

(PALs, etc.) and unit assessments, and engage in discussion with the student’s classroom/core 

content area teachers.  The caseload manager will note if progress is satisfactory or 

unsatisfactory.   
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Instructions for filling out the form 

Fill out the demographic information on the student – name, ID number, school.  Then the 

monitoring year for the student’s current monitor level.  Enter the school year and the caseload 

manager assigned to the student.  

 

 

Most Current Assessment Results 

For students in grades 4-12, fill out the most current SOL scores.  For example, a student in 4th 

grade will have the SOL scores from the 3rd grade administration.  For students in grades 9-12, 

enter in the most current SOL scores by the SOL end of course teacher. 

 

Other – this can be any school based assessment given, such as Power School Assessment and 

Analytics scores, or classroom-based assessments.  

 

 

First Semester Review 

The first review must be conducted by mid-December. The ELL caseload manager and the 

classroom/core content teacher will work together to fill out the monitoring form.   

 

Progress – The classroom/core content teacher AND the ELL teacher determine if the student’s 

progress in the academic arena is  

• Satisfactory (i.e., passing classing, doing well on core class assignments and assessments, 

demonstrates comprehension of the class material, etc.); or  

• Unsatisfactory (i.e., low grades in core classes, failing one core class, poor performance 

on assignments and assessments, not turning in work, etc.); or 

• Failing (i.e., the student is failing more than one core class)  

 

Progress determination can be based on the following items 

• Grades 

• Power School Assessment and Analytics (PS A&A) tests 

• Other assessments (PALS, etc.)  

• Projects 

• Classwork and homework  

• Teacher observations 

• Current SOL scores 

 

 

What is the difference between unsatisfactory and failing? 

This determination needs to be based on multiple data points and teachers need to use their 

educational experience to make the determination.  

For example, a student may be failing core classes, but has excelled on SOL benchmark 

assessments.  The teachers may choose to label the student as unsatisfactory, not failing, since 

they are doing well on their assessments, and may be failing the class due to missed homework 

and assignments. 

 

Reason – if unsatisfactory or failing is selected, the teachers must provide a reason. 

• Attendance – student does not attend school/class on a regular basis.  Document days 

absent, or number of class periods missed. 
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• Effort – does the student put forth effort in class? Do they turn in completed work?  Do 

they participate in class? 

• Behavior – does the student’s behavior prevent them from learning?  

• Language – does the student’s former EL status contribute to them not doing well in 

class?  Is language an issue? 

• Discipline – are there discipline issues the student is involved in?  Are there in school 

suspension, out of school suspension?  

• Medical – Is there an underlying medical reason for the student’s poor performance? 

• Missing assignments – is the student failing because they are not turning in work? Are 

they missing assignments both in and out of class?  

• Other – are there other reasons for the student doing poorly?  For example, disruptions in 

the home life?  

 

 

ELL teacher action 

If the progress is unsatisfactory or failing, the ELL teacher must act.  These actions can include: 

• Consult with the general education teacher – to provide strategies and supports for the 

monitor level student 

• Consult with the school counselor – if there is known issues the student is struggling with 

the ELL teacher should refer the student to the counselor. 

• Other – this can be a phone call home, talking with the student, etc.  

 

 

Notes from first semester review – this section must be complete for all students. 

  

Students making satisfactory progress can have comments that include: 

• Meets grade level expectations 

• Does well in all classes 

• Demonstrates superior progress 

• English approaches near native fluency 

• Student reads on grade level 

• Student is doing excellent work 

• The student is a top performer in the class  

• Student has trouble recognizing poetic elements in prose and poetry.  The entire sixth 

grade class is having trouble with this concept.  The ELL teacher will work with the 

general education teacher to support ALL student learning by using strategies to classify 

poetic Elements such as rhyme, rhythm, and repetition, alliteration, and onomatopoeia. 

• Student struggles with explanatory and narrative text. The ELL teacher works with the 

general education teacher to help students generate ideas and organize information before 

writing by using graphic organizers to plan their writing and also by helping students 

participate in brain storming ideas.  

 

 

 

 

 

Once a generic comment has been written, add additional information that 

demonstrates the progress the individual student is making, such as referred for 

GT, made straight A’s in class, always participates in class discussions, is a 

class leader, etc. 
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Students making unsatisfactory progress or failing comments can include: 

• Student is failing Eng. 10 because of multiple missed assignments.  ELL teacher has 

counseled the student to complete make up work, and has enrolled him in the after-school 

peer tutoring program 

• Student is making unsatisfactory progress in Alg. 1 because of attendance.  Alg. 1 is the 

first block class, and student has missed 20 class periods and has 15 late arrivals. ELL 

teacher talked to the student, and made a call home.  

• Student is making unsatisfactory progress in reading non-fiction texts with tier 3 

vocabulary.  Student has been referred to the committee for a tier 2 intervention in 

reading.  

• EL student is making unsatisfactory progress in Eng. 8 because of processing and 

understanding figurative language in poetry.  All students in this grade 8 class are having 

trouble. ELL teacher provided information on differentiating instruction and gave an on-

line website for figurative language.  

• EL student making unsatisfactory progress in Eng. 7 understanding the difference 

between primary and secondary resources – the analysis and interpretation of the 

information. ELL teacher provided graphic organizers and outlines of the material, and a 

list of reference materials the student could access.  

• Student is failing 4th grade due to severe behavior issues.  The student throws chairs, is 

defiant, and bullies other students.  The student has been referred to the student assistant 

team. 

• Student is struggling with relationships among words/ word structure.  The ELL teacher 

helps the general education teacher explain and show usage of common Greek and Latin 

affixes and roots as clues to the meaning of words.  

 

 

 

 

 

 

Comments that are unacceptable:  

• A list of student grades 

• Using “Can’t Do” descriptors - the student can’t follow one step directions.  (Is it that 

they cannot, or they will not?)  

• Student has trouble with comprehension  

• Student struggles in math  

 

 

Three Month Review 

This is filled out if the student is in RTI or the ELL teacher action was to refer the student to RTI 

committee for an intervention.  

 

Document the intervention the student is enrolled in, or using, and the progress the student has 

made in the intervention. Then determine next steps: 

If the student is unsatisfactory or failing, the comment MUST detail why.  The 

comments must match the information checked off and add details. For example, if 

missing assignments are checked, give details (missing 11 out of 22 homework 

assignments in math class).  Or if absences are an issue, give the number of 

absences (student missed 12 days out of the first semester, or student has 45 class 

absences and 34 tardies.) 
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• Continue to monitor – the student is making expected progress in their intervention goal, 

and the ELL and general education teacher will continue to monitoring the student’s 

progress. 

• Continue intervention – student is making progress with intervention, and the 

intervention will be continued. 

• Discontinue intervention – student has met his/her goal, and has transitioned back to tier 

1 instruction.  The student is now working on grade level. 

• Referral to child study – the student is exhibiting behaviors that are not linked to 

language acquisition, and a disability is suspected. 

• Referral to ELL re-entry committee – student is not making expected progress and it may 

be based on a language need 

 

 

Second Semester Review 

The second semester monitoring should be completed by mid-April. The ELL caseload manager 

and the classroom/core content teacher will work together to fill out the monitoring form.   

 

Follow the same steps from first semester review.  However, if the student is determined to be 

unsatisfactory or failing, the teacher needs to review final grades, SOLs, etc., to determine if the 

student made progress from the second semester review.  For example, at student who was 

failing classes then passed all their SOLs as passed advanced might not need to be marked as 

failing since they demonstrated their knowledge on the SOL assessment and failing might have 

been due to not turning in homework or missing assignments.  

 

 

Process for ELL Re-Entry  

Virginia’s exit criteria are quite rigorous – students must take a 4.4 or above in the 

overall/composite score.  EL-monitored students, although they have met the state's definition of 

proficiency, will often need instruction that is scaffolded and differentiated. They may still need 

support in the classroom as they finalize their acquisition of academic language.  However, if 

these supports are not successful, a student may be re-entered into ELL services during the four-

year monitoring period.  They may be screened and entered into the ELL program if their 

academic struggles are clearly related to lack of proficiency in English.  

 

The caseload manager and classroom/core content teacher(s), after determining that the 

monitored student may need language support and should be considered for referral back into the 

ELL program, have ten (10) days to refer the student to the ESOL Re-entry Committee using the 

form found in Appendix P, Referral to ELL Re-Entry Committee. This form must be submitted to 

the principal or administrator overseeing ELL.  

 

Then the ELL Re-entry committee, consisting of the caseload manager, the classroom/core 

content teacher, Director of Instruction, parent, and administrator, and if old enough, possibly the 

EL student, have ten days to meet to determine next steps for the student. The committee will 

review data, including SOL scores, child study information, current grades, last ACCESS for 

ELLs assessment, etc. to determine if the student needs to be screened and placed back into the 

ELL program.  The duty of this committee is to determine if the academic struggles are related to 

lack of English language proficiency and determine if the student should be re-screened for ELL 

and entered back into the program.  
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If the committee has determined that the student should be screened for ELL, the caseload 

manager or the lead ELL teacher will administer the WIDA screener to determine language 

proficiency needs.  This screening needs to take place within ten days of the referral by the ELL 

re-entry committee.  Once the ELL screening has taken place, the ELL teacher has ten days to 

provide the student with appropriate ELL services, based on grade and ELL level.   

 

 

The flow charts on the following pages document the monitoring processes. 
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All EL students who have met state exit requirements are monitored for two years. 

Student is able to meaningfully participate 

and demonstrate success in ACPS’ 

educational program on a quarterly basis. 

Determination is made by the ELL and 

classroom/core content teacher.  

Student is not able to participate 

meaningfully or demonstrates 

unsatisfactory progress in ACPS’ 

educational program according to 

semester evaluations (grades, SOL scores, 

classroom assessments, etc.) by ELL and 

classroom/core content teacher.  

Student continues in ACPS’ educational 

program with the general student 

population for four calendar years and is 

reclassified as Fully English Proficient 

(FEP) in the student information system 

after four years.  

Teachers meet to determine the reason for 

deficiencies: 

▪ Previous EL status 

▪ Other factors (attendance, effort, 

behavior, etc.) 

Teachers determine if interventions or 

additional support is needed. 

 

  

Student is provided appropriate 

interventions (i.e., tutoring, support 

services, SOL boot-camp, etc.) based on 

the results of the discussion/assessment 

with follow up in 3 months to check on 

progress and evaluate success of 

interventions.  

If the student is still unsuccessful, a 

team will determine the need to refer 

to child study or the ELL re-entry 

committee. Parents will be notified of 

the option selected by the team.  
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Flow Chart for Re-Entry into ELL 

 

Student has been monitored and progress has been documented on the division 

monitoring forms.  The student has been unsuccessful or is failing core classes 

and interventions have been tried.  The student still continues to fail or not 

experience success in their core content classes. 

The classroom/core teacher and ELL teacher believe that the student’s 

unsuccessful or failing grades may be a result of their previous ELL status.  The 

teachers compete the Referral for Re-Entry into ELL and submit it to the 

administrator in charge of ELL within ten days.  

The administrator has 10 days to assemble the ELL Re-Entry Committee.  

Committee members must include: 

• ELL Caseload manager 

• Grade level core content teacher(s) 

• School Counselor 

• Central Office ELL staff (Director of Instruction) 

• Parent 

• Administrator 

• Student, if applicable  

The ELL Re-Entry Committee will complete the Evaluation of Evidence for Re-

Entry into ELL form together. The committee will determine if the evidence 

clearly supports the struggles the student is experiencing are related to their 

former ELL status. The committee will make the determination to re-assess and 

re-enter the student into the ELL program. 

The ELL teacher or school counselor will use the WIDA screener to screen 

the student for ELL services within ten days of the ELL Re-Entry 

Committee’s decision and the school will begin providing ELL services.   
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Section 4 

Language Instruction Educational Program (LIEP)  
 

Once a student has been identified as needing screening through the Home Language Survey, 

screened for language proficiency, and assigned an ELD level, he/she are placed in an 

instructional program.   

 

The US Department of Education (2012, pg. xiv) defines the ELL course of instruction as a 

LIEP, Language Instruction Educational Program. The US DOE provides some requirements of 

the LIEP: assist limited English proficient students or ELs for the purpose of developing and 

attaining English proficiency, while meeting challenging state academic content and student 

academic achievement standards, as required by Section 1111. 

Moreover, the LIEP may use both English and a child’s L1 instruction to enable the child to 

develop and attain English proficiency and may include the participation of English proficient 

children. 

 

The Virginia Department of Education implemented the World-Class Instructional Design and 

Assessment (WIDA) standards as Virginia’s English language proficiency standards of learning. 

In addition, Every Student Succeeds Act (ESSA) performance goals are instrumental in the LIEP 

program. They include the following: 

 

*All English learners will become proficient in English and reach high academic standards 

attaining proficiency in all subjects. 

*All English learners will have the opportunity to graduate from high school. 

*All English learners will meet student achievement indicators as required by state mandates, 

resulting in closing the achievement gap. 

*All English learners will receive high quality instruction that meets their specific needs. 

*All English learners will be provided with equal educational opportunities to ensure their 

participation in a general education classroom. 

 

LIEP Framework 

The TESOL International Association (2020) has defined a core set of principles for the 

exemplary teaching of English learners. 

 

The Six Principles are universal guidelines drawn from decades of research in language 

pedagogy and language acquisition theory. They are targets for teaching excellence and should 

undergird any program of English language instruction. 
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Amelia County Public Schools’ LIEP 

 

Amelia County Public Schools (ACPS) works diligently to follow the guidelines of the US 

Department of Education and the Virginia Department of Education (VDOE) standards. ACPS 

provides English Learners (ELs) with the appropriate instruction and support to become 

proficient in the English language and to meet content-based academic goals. To assist the ELs, 

ACPS follows a LIEP supported by an ESL-content based approach, which highlights the 

following features according to the VDOE (2019): 

 

 

• Support grade-appropriate academic success and full English proficiency development 

simultaneously. 

• Classes usually include ELs and non-ELs. 

• Instruction may use the Sheltered Instruction model: adapts academic instruction to make 

it accessible and comprehensible to ELs’ proficiency levels to provide access and make 

content comprehensible. 

• Class format—Students receive pull-out ESL instruction wherein they work with the 

ESL-certified teacher for short periods during other classes. Students are grouped by 

English proficiency levels that are based on their entry Screening or ACCESS 2.0 

assessment performances. 

• May use co-teaching (also known as “push-in”). 

• Instructional practices are specific classroom-level practices that teachers may apply to 

support students’ learning and comprehension. They are both more detailed and narrower 

than models. For example, they may refer to specific techniques for structuring a lesson 

or developing a certain skill. 

 

 

Objectives 

Considering the ESSA performance goals for ELs, ACPS has the following objectives in the 

ELL program: 

• To identify and assess all students who may qualify for English language services based 

on the home school survey. 

• To provide English learners with effective English language and content instruction 

based on federal, state, and local regulations. 

• To assist ELs’ families with notifications or communicative reports from school by 

promoting effective two-way communication. 

• To provide ELs with learning opportunities to acquire English language through 

listening, speaking, reading, writing, and comprehension skills. 

• To prepare ELs to reach their academic goals with the necessary language and content 

skills and maximize their learning potential. 

• To encourage ELs to recognize and celebrate their cultural heritage and maintain their 

native languages. 

 

 

LIEP Instructional Delivery at ACPS 

To receive English language instruction, students are clustered in each school by English 

Language Proficiency (ELP) levels. This model aims to fulfill the cultural, linguistic, and 
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academic needs of students. However, in content classrooms students are placed based on 

previous academic records and age in compliance with VDOE regulations. 

English Language services are provided to all students who are designated, by state definition, as 

English Learners (EL) as measured by the WIDA Screener or ACCESS for ELLs assessment. To 

provide English language services to ELs, ACPS uses both pull-out and push-in ELL models, 

and ELs are clustered based on the scores of the WIDA screener or WIDA ACCESS 2.0. ELs 

clustered from 1.0 to 1.9 are targeted as newcomers and they receive pull-out and push-in 

services. ELs clustered from levels 2.0 to 4.3 receive pull-out services with English language 

direct instruction and content-based instruction. When ELs above level 2.0 display academic 

needs, both push-in and pull-out services may be implemented in order to support the student(s). 

This need may be reported by the content teachers or by the ELL teacher reviewing the 

assessments scores. 

 

The ELL teacher provides small group and individualized language instruction, interventions, or 

remediation based on the student’s academic needs as evidenced by ACCESS for ELLs, 

benchmarks, PALS, IEPs, 504, formative and summative assessments, and other available data. 

ELs’ language instruction service minutes are based on the student’s ELP.  

 

 

Determination of LIEP Services 

The minutes of service for ELs are determined by the following criteria: 

• Student’s English language proficiency level 

• Examination of the student’s classroom progress 

• Consultation with ESL teacher, classroom teacher, and guidance counselor 

• ACPS Language Instruction Service Minutes Chart 

 

ACPS Language Instruction Service Minutes* 

Grade Level 

Clusters 

Level 1 Level 2 Level 3 Level 4-4.3 

Kindergarten- 12 100 

min/week 

100 

min/week 

60 

min/week 

Push-in services as needed 

and/or consult services 

*The table above is a recommendation of service minutes from the Department of Education 

Office of Civil Rights (OCR) based upon previous findings through OCR audits in Virginia.  

 

The following chart provides an overview of the distribution of time based on individual and 

small group instruction and the number of minutes per level. 

 

 

Levels 1 and 2 

 

Level 3 

 

Level 4 and 5 

Level 6 Formerly 

Limited English 

Proficient (FLEP) 

Monitor Years  

1 & 2 

Individual or 

small group; 3-4 

times per week; 

30-40 minutes 

per session. 

Small group; 2-3 times per 

week; 30 minutes per session 

or receive approximately the 

same time through content 

class push-in services. 

Content class push-in 

services as needed 

and/or consult 

services. Targeted 

intervention as needed 

Sustained grade- 

level performance 

is monitored 

through consult 

services. 
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Additional High School Information  

 

In determining who is eligible for extended time to graduate/remain in school, the Principal and 

School Counselor will determine if the student enrolled AFTER their 12th birthday.  Only 

students who have enrolled after their 12 birthday meet the Code of Virginia eligibility 

requirements for staying in high school past the age of 20.  

 

The Code of Virginia also requires the parents of such children to be notified of the students’ 

eligibility to remain in school until the age of 22.  

 

 

Requirements for Graduation 

EL students must meet the same requirements for graduation as for all students.  There are no 

waivers or exemptions of requirements for students who demonstrate proficiency in a foreign 

language; however, school divisions may grant credit within the provisions outlined in the 

standards for accreditation.  School officials should also review any updated guidelines provided 

by the Virginia Department of Education. 

 

Diplomas 

Detailed information about the diplomas offered in the Commonwealth of Virginia can be found 

on the links below. 

 

 

Standard Diploma 

https://www.doe.virginia.gov/parents-students/for-students/graduation/diploma-options/standard-

diploma-graduation-requirements 

 

 

Advanced Studies Diploma 

https://www.doe.virginia.gov/parents-students/for-students/graduation/diploma-

options/advanced-studies-diploma-graduation-requirements 

 

https://www.doe.virginia.gov/parents-students/for-students/graduation/diploma-options/standard-diploma-graduation-requirements
https://www.doe.virginia.gov/parents-students/for-students/graduation/diploma-options/standard-diploma-graduation-requirements
https://www.doe.virginia.gov/parents-students/for-students/graduation/diploma-options/advanced-studies-diploma-graduation-requirements
https://www.doe.virginia.gov/parents-students/for-students/graduation/diploma-options/advanced-studies-diploma-graduation-requirements
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Applied Studies Diploma 

https://www.doe.virginia.gov/parents-students/for-students/graduation/diploma-options/applied-

studies-diploma 

 

 

Other Diplomas and Certificates 

https://www.doe.virginia.gov/parents-students/for-students/graduation/diploma-options/other-

diplomas-certificates 

 

Detailed descriptions of Graduation Requirements for Virginia Public Schools are available at 
https://www.doe.virginia.gov/parents-students/for-students/graduation 

 

 

Verified Credits 

The Regulations Establishing Standards for Accrediting Public Schools in Virginia provides the 

following information about verified credits. 

 

B. A verified unit of credit for graduation shall be based on a minimum of 140 clock hours of 

instruction, successful completion of the requirements of the course, and the achievement by the 

student of a passing score on the end-of-course SOL test for that course or additional tests as 

described in this subsection. A student may also earn a verified unit of credit by the following 

methods:  

1. In accordance with the provisions of the Standards of Quality, students may earn a 

standard and verified unit of credit for any elective course in which the core academic SOL 

course content has been integrated and the student passes the related end-of-course SOL test. 

Such course and test combinations must be approved by the Board of Education.  

2. Upon the recommendation of the division superintendent and demonstration of mastery of 

course content and objectives, qualified students may receive a standard unit of credit and be 

permitted to sit for the relevant SOL test to earn a verified credit without having to meet the 

140-clock-hour requirement.  

3. Beginning with the ninth-grade class of 2003-2004 and beyond students who do not pass 

Standards of Learning tests in science or history and social science may receive locally 

awarded verified credits from the local school board in accordance with criteria established 

in guidelines adopted by the Board of Education. 

      [8 VAC 20-131-110. B] 
 

The Regulations Establishing Standards for Accrediting Public Schools in Virginia can be found 

at: http://www.doe.virginia.gov/VDOE/Accountability/soa_09.pdf 

 

 

What are some additional services EL students may qualify for? 

 

Title I services: Title I, Part A provides financial assistance through the state to school divisions 

and public schools with high numbers or percentages of economically disadvantaged children to 

help ensure that all children meet challenging state academic content and achievement standards.  

 

https://www.doe.virginia.gov/parents-students/for-students/graduation/diploma-options/applied-studies-diploma
https://www.doe.virginia.gov/parents-students/for-students/graduation/diploma-options/applied-studies-diploma
https://www.doe.virginia.gov/parents-students/for-students/graduation/diploma-options/other-diplomas-certificates
https://www.doe.virginia.gov/parents-students/for-students/graduation/diploma-options/other-diplomas-certificates
https://www.doe.virginia.gov/parents-students/for-students/graduation
http://www.doe.virginia.gov/VDOE/Accountability/soa_09.pdf
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Schools enrolling at least 40 percent of students from economically disadvantaged families are 

eligible to use Title I funds for school wide programs that serve all children in the school. 

 

 

Phonological Awareness Literacy Screening (PALS): PALS is the state-provided screening 

tool for Virginia’s Early Intervention Reading Initiative (EIRI) and is used by 99% of school 

divisions in the state on a voluntary basis. PALS consists of three instruments: PALS-PreK (for 

preschool students), PALS-K (for kindergartners), and PALS 1-3 (for students in Grades 1-3). 

PALS assessments are designed to identify students in need of additional reading instruction 

beyond that provided to typically developing readers. PALS also guides teachers’ instruction by 

providing them with explicit information about their students’ knowledge of literacy 

fundamentals. 

 

 

PALS and ELs: Requirements for screening students who are designated as EL vary according 

to students’ level of language proficiency. The Virginia Department of Education recommends 

that Level 1 students not be screened with PALS; however, individual school divisions may elect 

to screen Level 1 students if they wish. The decision as to whether Level 2 students should be 

screened is left to the school-level ELL committee. Level 3, 4, and 5 students are required to be 

screened with PALS. 

 

Gifted and Talented 

Services for gifted/talented students are available in kindergarten through grade twelve in each 

city school.  The Amelia Public Schools program for gifted/talented students has been designed 

to offer differentiated curriculum and instruction to meet their needs for significantly advanced 

acceleration in one or more content areas in a continuous and sequential manner.  Please refer to 

the ACPS Gifted Plan for further information. 

 

 

Identification of special needs and English language learners 

 

Special Education: Special education is a specifically designed instructional plan, provided at 

no cost to parents, that addresses the unique needs of a child with a disability. Amelia County 

Public Schools offers a free and appropriate education to all children ages 2 through 21 residing 

in Amelia County who are identified as a student with a disability and require special education 

services. Students referred for possible special education services are evaluated using the most 

current evaluative materials and procedures while remaining sensitive to any cultural or racial 

issues. All identified students have an individualized education program (IEP) based upon their 

unique needs. These services are provided in the least restrictive environment.  In accordance 

with the Individuals with Disabilities Education Act (IDEA), the least restrictive environment 

requires that wherever possible, students with disabilities be educated with students who do not 

have disabilities, unless education in regular classes with the use of supplementary aids and 

services cannot be achieved. 

 

P.L. 105-17 The Individuals with Disabilities Education Act, (1997) (IDEA) guarantees a free 

and appropriate education to all students with disabilities.  There are sections of the law that 

pertain to language minority students that are listed below: 
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• Establishing nondiscriminatory evaluation procedures appropriate for use with culturally 

and linguistically diverse students. 

• Testing in the native (dominant) language unless it is clearly not feasible to do so. 

• Ensuring that the eligibility determination is not due to limited English proficiency. 

• Developing an IEP for each culturally and linguistically diverse (CLD) student that 

reflects his or her needs. 

• Providing oral and written information to parents in their native language to facilitate 

informed parental involvement in the special education identification, assessment, 

Eligibility and service delivery process. 

 

 

Exclusionary Clause (IDEA, 614 (b)(5))  

In making the determination of eligibility, a child shall not be determined to be a child with a 

disability if the determinate factor for such determination is lack of instruction in reading or math 

or lack of English proficiency 
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Virginia Standards of Learning 

 
The Standards of Learning (SOL) describe the Commonwealth's expectations for student 

learning and achievement in grades K-12 in English, mathematics, science, history/social 

science, technology, the fine arts, foreign language, health and physical education, and driver 

education. 

 

The Standards of Learning provide a framework for instructional programs designed to raise the 

academic achievement of all students in Virginia and are an important part of Virginia’s efforts 

to provide challenging educational programs in the public schools. 

 

The Standards of Learning set reasonable targets and expectations for what teachers need to 

teach and students need to learn. The standards are not intended to encompass the entire 

curriculum for a given grade level or course or to prescribe how the content should be taught; the 

standards are to be incorporated into a broader, locally designed curriculum. Teachers are 

encouraged to go beyond the standards and select instructional strategies and assessment 

methods appropriate for their students. 

 

Further information on the SOLs can be found here:  

https://www.doe.virginia.gov/teaching-learning-assessment/instruction 

 

 

 

English Language Development Standards 

 

 
 

On March 19, 2008, the Virginia Board of Education adopted the English language development 

(ELD) standards developed by the World-Class Instructional Design and Assessment (WIDA®) 

Consortium as the statewide ELD standards for the Commonwealth of Virginia.  Amelia County 

Public Schools uses the WIDA ELD Standards as a basis for providing services to ELs.   

 

The WIDA® Consortium has developed the following English language development (ELD) 

standards for ELL students in PreK-12: 

 

• English Language Development Standard 1: English language learners communicate for 

Social and Instructional purposes within the school setting; 

• English Language Development Standard 2: English language learners communicate 

information, ideas, and concepts necessary for academic success in the content of 

Language Arts; 

https://www.doe.virginia.gov/teaching-learning-assessment/instruction
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• English Language Development Standard 3: English language learners communicate 

information, ideas, and concepts necessary for academic success in the content of 

Mathematics; 

• English Language Development Standard 4: English language learners communicate 

information, ideas, and concepts necessary for academic success in the content of 

Science; and  

• English Language Development Standard 5: English language learners communicate 

information, ideas, and concepts necessary for academic success in the content of Social 

Studies. 

 

The WIDA® ELD levels show the progression of language learning and development from 1, 

entering the process, to 6, reaching the end of the continuum. The language development levels 

represent what an ELL student should know and be able to do at each level within each language 

domain (listening, speaking, reading, and writing). The proficiency levels also include:  

 

• linguistic complexity: the amount and quality of speech or writing for a given situation;  

• vocabulary usage: the specificity of words or phrases for a given context; and  

• language control: the comprehensibility of the communication based on the amount and 

types of errors.  

 

 

Listed below is a brief description of each WIDA® ELD level: 

English Language Proficiency Descriptors 

At the given level of English language proficiency, English Learners 

will process, understand, produce or use: 

 

 

6- 

Reaching 

• specialized or technical language reflective of the content areas at grade 

level 

• a variety of sentence lengths of varying linguistic complexity in extended 

oral or written discourse as required by the specified grade level. 

• oral or written communication in English comparable to proficient 

English peers 

 

5- Bridging 

• specialized or technical language of the content areas 

• a variety of sentence lengths of varying linguistic complexity in extended 

oral or written discourse, including stories, essays or reports 

• oral or written language approaching comparability to that of 

proficient English peers when presented with grade level material 

 

4- 

Expanding 

• specific and some technical language of the content areas 

• a variety of sentence lengths of varying linguistic complexity in oral 

discourse or multiple, related sentences or paragraphs 

• oral or written language with minimal phonological, syntactic or 

semantic errors that do not impede the overall meaning of the 

communication when presented with oral or written connected 

discourse with sensory, graphic or interactive support 
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3- 

Developing 

• general and some specific language of the content areas 

• expanded sentences in oral interaction or written paragraphs 

• oral or written language with phonological, syntactic or semantic errors 

that may impede the communication, but retain much of its meaning, 

when presented with oral or written, narrative or expository descriptions 

with sensory, graphic or interactive support 

 

2- 

Beginning 

• general language related to the content areas 

• phrases or short sentences 

• oral or written language with phonological, syntactic, or semantic errors 

that often impede the meaning of the communication when presented 

with one to multiple-step commands, directions, questions, or a series of 

statements with sensory, graphic or interactive support 

 

1- Entering 

• pictorial or graphic representation of the language of the content areas 

• words, phrases or chunks of language when presented with one-

step commands, directions, WH-, choice or yes/no questions, or 

statements 

• with sensory, graphic or interactive support 

• oral language with phonological, syntactic, or semantic errors that often 

impede meaning when presented with basic oral commands, direct 

questions, or simple statements with sensory, graphic or interactive 

support 
WIDA Consortium (2007). Performance Definitions, 2009 Edition, Madison, Wisconsin: Board of Regents of the University of Wisconsin System. 
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WIDA Can-Do Descriptors 
Level 1 

 

Entering 

Level 2 

 

Beginning 

Level 3 

 

Developing 

Level 4 

 

Expanding 

Level 5 

 

Bridging 

Point to stated 

pictures, words, 

phrases 

 

Follow one- 

step oral 

directions 

 

Match oral 

statements to 

objects, figures or 

illustrations 

Sort pictures, 

objects 

according to oral 

instructions 
 
Follow two-step oral 

directions 
 

Match 
information from 

oral descriptions 

to objects 

Locate, select, order 

information from oral 

descriptions 

 
Follow multi-step 

oral directions 

 

Categorize or 

sequence oral 

information 

using pictures, 

objects 

Compare/contrast 

functions, 

relationships from oral 

information 

 
Analyze and 

apply oral 

information 

 
Identify cause and 
effect from oral 

discourse 

Draw 

conclusions 

from oral 

information 

 
Construct models 

based on oral 

discourse 

 
Make 
connections 

from oral 

discourse 

 

Name objects, 

people, pictures 

 

Answer WH- 

(who, what, when, 

where, which) 

questions 

Ask WH- 

questions 

 
Describe pictures, 

events, objects, 

people 

 
Restate facts 

Formulate 

hypotheses, make 

predictions 

 
Describe processes, 

procedures 

 
Retell stories or 

events 

Discuss stories, 

issues, concepts 

 
Give speeches, oral 

reports 

 
Offer creative solutions 

to issues, problems 

Engage in 

debates 

 
Explain 

phenomena, 
give examples 

and justify responses 

 

Express and 

defend  

Match icons and 

symbols to words, 

phrases or 

environmental print 

 

Identify concepts 

about print and text 

features 

Locate and classify 

information 

 
Identify facts and 

explicit messages 

 
Select language 
patterns associated 

with 

Sequence pictures, 

events, processes 

 

Identify main 

ideas 

 
Use context 

clues to 
determine 

meaning of 

words 

Interpret information or 

data 

 

Find details that support 

main ideas 

 

Identify word families, 

figures of speech 

Conduct research to 

glean information 

from multiple sources 

 

Draw conclusions 

from explicit and 

implicit 

Label objects, 

pictures, diagrams 

 
Draw in response to a 

prompt 

 
Produce icons, 

symbols, words, 

phrases to convey 

messages 

Make lists 

 

Produce drawings, 
phrases, short 

sentences, notes 

 

Give information 
requested from oral 

or written directions 

Produce bare- bones 

expository or 

narrative texts 

 
Compare/contrast 

information 

 
Describe events, 
people, processes, 

procedures 

Summarize 

information from 

graphics or notes 

 

Edit and revise 

writing 

 

Create original 

ideas or detailed 

responses 

Apply 

information to 

new contexts 

 
React to 

multiple genres 

and discourses 

 

Author multiple 

forms/ genres of 

writing  

WIDA Consortium (2007). CAN-DO Descriptors, 2009 Edition, Pre-Kindergarten through Grade 12. Madison, 

Wisconsin: Board of Regents of the University of Wisconsin System. 
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Early English Language Development Standards 
Standard Abbreviation 

Early English Dual language learners communicate 

information, ideas, and concepts necessary 

for success in the area of Social and 

Emotional Development 

The Language of 

Social and Emotional 

Development 
Language 

Development 

Standard 1 

Early English Dual language learners communicate The Language of Early 

Language information, ideas, and concepts Language Development 

Development necessary for academic success in the and Literacy 

Standard 2 content area of Early Language 
 

 
Development and Literacy 

 

Early English 

Language 

Development 

Standard 3 

Dual language learners communicate 

information, ideas, and concepts necessary 

for academic success in the content area of 

Mathematics 

The Language of 

Mathematics 

 

Early English 

Language 

Development 

Standard 4 

Dual language learners communicate 

information, ideas, and concepts necessary 

for academic success in the content area of 

Science 

The Language of 

Science 

Early English Dual language learners communicate The Language of 

Social 

Language information, ideas, and concepts Studies 

Development necessary for academic success in the 
 

Standard 5 content area of Social Studies 
 

Early English Dual language learners communicate The Language of 

Physical 

Language information, ideas, and concepts Development 

Development necessary for academic success in the 
 

Standard 6 content area of Physical 
 

 
Development 

 

Source: resource guide The Early English Language Development Standards 2.5-5.5 years 
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English Language Development Standards K-12 
Standard Abbreviation 

English Language 

Development 

Standard 1 

English language learners communicate for Social and 

Instructional purposes within the school setting 

Social and 

Instructional 

language 

English Language 

Development 

Standard 2 

English language learners communicate information, 

ideas and concepts necessary for academic success in 

the content area of Language Arts 

The Language of 

Language Arts 

English Language 

Development 

Standard 3 

English language learners communicate information, 

ideas and concepts necessary for academic success in 

the content area of Mathematics 

The Language 

of Mathematics 

English Language 

Development 

Standard 4 

English language learners communicate information, 

ideas and concepts necessary for academic success in 

the content area of Science 

The Language of 

Science 

English Language 

Development 

Standard 5 

English language learners communicate information, 

ideas and concepts necessary for academic success in 

the content area of Social Studies 

The Language of 

Social Studies 

Source: resource guide The English Language Development Standards K-12 

 

 

ELs need to construct meaning from oral and written language as well as express complex ideas 

and information.  Students must practice using language through the different Language 

Domains.  Within each of the proficiency levels, the WIDA® ELD standards also include the 

four language domains as follows: 

 

• Listening:  process, understand, interpret, and evaluate spoken language in a variety of 

situations; 

• Speaking:  engage in oral communication in a variety of situations for a variety of 

purposes and audiences; 

• Reading:  process, understand, interpret, and evaluate written language, symbols and text 

with understanding and fluency; and 

• Writing:  engage in written communication in a variety of situations for a variety of 

purposes and audiences. 
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WIDA English Language Proficiency (ELP) Levels for English Learners (ELs) 

 

• ELs’ English language proficiency is assessed using the WIDA 

assessments.  Students score between level 1 and level 5, rating their 

English proficiency in academic situations. 

• These levels represent a continuum of language development in achieving 

language skills comparable to those of their native English speaker peers. 

• ELs at levels 1-2 may require much more academic support and 

scaffolding than those at levels 3-4.3, especially in the upper grades. 

• The following table of WIDA’s Can-Do Descriptors is a teacher resource 

to aid in planning for ELs.  Each descriptor details what students at 

different proficiency levels are able to do in each language domain. 

• For students to be considered Former English Learners (FEL), they 

must score at least 4.4 in the overall composite scores on Tier B/C. 

• Former ELs are monitored for 2 years before completely exiting the 

program. 

• Former ELs may use SOL testing accommodations in state testing 

situations for two years of monitoring. 
 

 

Accommodations and Modifications in the General Education Classroom and 

Content Areas 
 

The following accommodations and modifications are from the US Department of 

Education Tool Kit for English Learners (2016): 

 

Math 

• At beginning to intermediate levels of proficiency, ELs should be shown 

examples of a completed assignment to model the correct format. 

• Assignments and directions should be printed on the board along with 

cursive representation. 

• A bilingual assistant/interpreter, when available, could be used to explain 

math concepts in the student’s primary language. 

• Students should have access to counters, number lines and other types of 

manipulatives, which enable them to complete assignments at their level of 

instruction. 

• Rewrite story problems in simpler English. Use short sentences, pictures, 

and illustrations to encourage understanding. 

• Show students how to prepare a card file of number words. Write the word 

on one side and the symbol on the opposite side. 
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Social Studies 

• Allow beginning and advanced beginning students to use drawings to 

demonstrate knowledge of concepts. 

• Show ELs at all proficiency levels a model of a project/assignment prior to 

their completing the assignment. 

• Teach the key concepts while limiting the vocabulary and details in the lesson. 

• Test only those key concepts addressed. 

• Use many visual aids during the instruction process; i.e., overhead 

transparencies, maps, graphic organizers, puzzles, computer, etc. 

• Tape record the test or give the test orally to the student. 

• Allow ELs capable of tape-recording lessons to do so. (Provides immediate 

feedback for student to listen to the lesson at home and work on 

assignments on his/her own.) 

 

 

Reading 

When making accommodations for ELs in the area of reading, it is important to 

remember that there is a difference between listening and speaking and reading 

and writing. Some ELs might be considered advanced in speaking, but functioning 

at a beginning instructional level when it comes to reading with fluency. Keep this 

in mind when assigning grades. Try to remember to place the emphasis on the 

student’s instructional level in reading. 

• ELs at all proficiency levels should have reading materials provided at 

their instructional level by the classroom teacher. 

• ELs should be taught vocabulary in context; remember to limit the number 

of vocabulary words taught in each unit to only the key words. As 

comprehension increases, the number of words increases. 

• Tape record information for the EL to learn and let him/her listen to it. 

• Determining EL participation in the Virginia Assessment Program. 

• Let students act out the story to demonstrate understanding. 

• Use a variety of strategies and approaches to teach reading. The key 

component is to make sure that students are being taught vocabulary 

through meaningful context, not in isolation. 

• Provide the ELs the background knowledge necessary in order to understand. 

• Teach ELs reading strategies that enable them to predict, connect, question, 

and visualize a story. 

 

 

Science 

• Homework should include completing graphs, drawing, writing in a journal, etc. 

• Students should work in groups when possible to solve problems or 

conduct experiments. 

• Provide many hands-on experiences as ELs learn best by doing and seeing 

lessons. 
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• Show ELs at all proficiency levels a sample of a completed project or 

assignment when requiring a science project for a grade. 

• Have students compile notebooks of their hypotheses, materials, 

procedures, data, conclusions of experiments, and field experiences. 

• Have students prepare collections of science objects, such as sticks and leaves. 

• Use “hands-on” experiential activities that do not rely on academic 

language for understanding. 

• Prepare large charts that summarize the steps involved in experiments. 

 

Writing 

When making accommodations for ELs in the area of writing, the same principle 

holds true: There is a large difference between listening and speaking and reading 

and writing. Many ELs could be considered advanced in speaking but at a 

beginning instructional level in writing. 

• ELs may not know what cursive writing is; therefore, it will have to be 

taught. 

• ELs could be provided a list of basic sentence patterns or words (with 

pictures) most frequently used in their classrooms for use when writing 

independently. 

• ELs could use a journal as a means of practicing writing with teacher 

feedback. 

• Classroom teacher could provide a model of what he/she expects the 

finishing writing assignment to look like. 

• Allow ELs to write about topics in which they have background 

knowledge. 

• Allow ELs to work together when possible to brainstorm and to begin the 

writing process. 

• Use vocabulary words and sentence structures at the instructional level of 

the student. 

• Use words from their own materials. The words must have meaning for the 

student. 

• Provide context clues when helping the child to learn new material. 

• Try to limit the number of spelling words assigned. Increase the number of 

words as comprehension level increases. 

• Usually ELs’ oral language skills tend to be higher than their reading and 

writing skills. Adjust assignments based on the instructional level of the 

student. 

 

Testing Accommodations for English Learners 
Section 1111 (3) (C) (v) of the ESEA requires that ELs participate in state 

content assessments. The ESEA also states in Section 1111 (3) (C) (v) (ix) (III) 

that ELs “shall be assessed in a valid and reliable manner and provided 

reasonable accommodations on assessments…to yield accurate data on what such 
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students know and can do in academic content areas until such students have 

achieved English language proficiency.”  

As required by Section 8 VAC 20-131-30 G of the Regulations Establishing 

Standards for Accrediting Public Schools in Virginia, amended January 11, 2018, 

“Any student identified as an English Learner (EL) shall participate in the Virginia 

Assessment Program. A school-based committee shall convene and make 

determinations regarding the participation level of EL students in the Virginia 

Assessment Program.” (Virginia Board of Education, 2018). Refer to Guidelines 

for English Learners Participation in the Virginia Assessment Program, VDOE: 

revised September 3, 2019. 

(See Section English Learners Committee for EL Committee information) 

 

English Learners (ELs) Committee  

The ELs Committee meets to review and to make decisions on ELs’ participation 

in Standards of Learning (SOL) assessments. The committee works to determine 

if an EL requires accommodations for these assessments. The committee follows 

the state and division guidelines for SOL accommodations for ESL. 

 

Committee Members 

• an administrator (principal, assistant principal, or designee); 

• the student’s ESL teacher; 

• the EL’s content teacher(s); 

• the student (when appropriate); and 

• the EL’s parent or guardian (if possible). 

 

Duties of the Committee Members 

• The ELs committee meets before the administration of standardized 

assessments in order to ensure each EL receives the most suitable and 

meaningful testing accommodations. 

• The committee informs the parent/guardian/student and teachers to allow 

time to implement the recommended accommodations in the classroom 

and during testing time. 

• The committee meets when new ELs enroll during the school year. 

• The committee considers the student’s English language proficiency in the 

four language domains of speaking, listening, reading, and writing. The 

committee uses data collected from the following sources: 

▪ WIDA ACCESS 2.0 annual assessment 

▪ WIDA Screener 

▪ reading inventories, 

▪ writing samples, 

▪ teacher observations, 

▪ teacher-made tests, and 

▪ pull-out sessions 
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ELs who have opted out of language services will use the most current English 

language proficiency level available. 

 

The committee takes into consideration the number of years the student has been 

in the United States and in the county/state, and the student’s total years of formal 

schooling in order to make testing accommodation decisions. 

 

The committee decides each student’s participation in the Virginia Assessment 

Program for each content area such as: 

• SOL test with no accommodations 

• SOL test with accommodations, including the list of specific 

accommodations (See SOL Participation Plan) 

• Exemption from testing where permitted with an explanation for the 

exemption (refer to the following table: Available Exemptions from SOL 

Assessments). 

 

Available Exemptions from Standards of Learning (SOL) 

Assessments 

 

Content Area Available Exemptions on SOL 

Assessments 

 

Reading 

ELs who have attended school in the United States for less than 

12 cumulative months may receive a one-time exemption for 

the SOL Reading test in grades 3 through 8. This guideline also 

applies to students arriving from Puerto Rico. No exemption is 

available for the End-of-Course SOL Reading test. 

Mathematics ELs may not be exempted from the SOL Mathematics tests. 

Science ELs may not be exempted from the SOL Science tests. 

 

History/ 

Social Science 

ELs in grades 3 through 8 may exercise a one-time exemption 

from the SOL Virginia Studies or Civics & Economics tests. No 

exemption is available for the End-of-Course SOL History/Social 

Science tests. 

 

Writing 
ELs may exercise a one-time exemption from the Grade 8 SOL 

Writing 

test. No exemption is available for the End-of-Course SOL Writing 

test. 

Accommodations must be documented on the SOL Participation Plan and conveyed to 

the EL student’s parent or guardian. 
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                  Determining EL Assessment 
The EL Committee will determine an EL’s participation in SOL assessments for 

each content area. Consideration should be given to the EL’s level of English 

proficiency, level of previous schooling in the native country or home language, 

and level of schooling in the United States. 

When determining how the EL will be tested in each assessed content 

area, the EL Committee should consider the following questions: 

• Is this the EL’s first year of enrollment in a United States school 

(applicable for the SOL Reading tests)? 

 

• Should the EL be exempted from the SOL Reading test in grades 3 through 

8, recognizing that this student is in the first year of enrollment in a United 

States school? Refer to Table 1 for details regarding the one-time 

exemption from the SOL Reading test in grades 3 through 8. 

 

• Is the EL eligible for exemption from the SOL History/Social Science or Writing tests? 

Refer to Table 1 for information regarding exemptions from SOL assessments available 

to ELs. 

 

• Does the EL receive accommodations on a routine basis during classroom instruction and 

classroom assessment in the content area covered by the SOL assessment? 

 

• An EL is also identified as having a disability under the Individuals with Disabilities 

Education Improvement Act of 2004 (IDEA) or is identified as an “otherwise qualified 

handicapped” student under Section 504 of the Rehabilitation Act of 1973. 

 

Determinations about the student’s assessment participation must be made 

by the Individualized Education Program (IEP) Team or 504 Committee 

in collaboration with the EL Committee and documented in the student’s 

IEP or 504 Plan as well as the student’s EL Assessment Participation 

Plan. Refer to Section: Students Dually Identified as an English Learner 

with a Disability for information this topic. 

 

Testing Accommodations for English Learners (ELs) 
Testing accommodations involve changes to testing procedures, testing materials, 

or the testing situation in order to allow students meaningful participation in an 

assessment. However, testing accommodations must not alter the test construct or 

the test content being measured. 

 

Testing accommodations for an EL are designed to address unique linguistic 

needs during the normal process of English language acquisition. When 

appropriately assigned, testing accommodations offer an EL the opportunity to 

demonstrate knowledge in a subject, regardless of his/her English language 

proficiency level, therefore providing schools and divisions an accurate picture of 

the EL’s content area achievement. Testing accommodations must not provide the 
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EL an unfair advantage. Likewise, testing accommodations must not 

disadvantage the EL. 

 

Testing accommodations for an EL on the SOL assessments should be selected 

from those accommodations the student uses on a routine basis during classroom 

instruction and classroom assessments. However, some accommodations used 

during classroom instruction and classroom assessments may not be available or 

appropriate for the SOL assessments.  Furthermore, use of an unfamiliar testing 

accommodation during SOL testing may negatively impact the EL’s performance. 

The EL Committee should determine the appropriate testing accommodations for 

each EL for each SOL assessment. When selecting Testing Accommodations for 

ELs, it is helpful to utilize the following steps: 

 

1. Determine the EL’s Level of English Language Proficiency 

 

In Virginia, to determine an EL’s English language proficiency level, refer to the 

student’s Overall Proficiency Level on the ACCESS for ELLs 2.0 score report. 

Students at Virginia English Language Proficiency Levels 1.0 through 4.3 are 

considered English Learners and may be eligible for testing accommodations on 

SOL assessments. Students in their first or second year of being considered 

Formerly EL are also eligible for testing accommodations available to ELs on 

SOL assessments. A Formerly EL student with a disability in year 3 or 4 may 

receive testing accommodations on SOL assessments based upon his/her current 

IEP or 504 Plan. More information about test participation of Former ELs is 

located in Section VII of Guidelines for English Learner Participation in the 

Virginia Assessment Program.   

 

To determine the English language proficiency level of an EL with a hearing or 

visual impairment that prevents meaningful participation in ACCESS for ELLs 

testing, the Virginia English Language Proficiency (ELP) Checklist for English 

Learner (EL) Students in Kindergarten through Grade 12 with Hearing and Visual 

Impairments may be administered. Contact the Division Director of Testing for 

information regarding this checklist. 

 

If an EL does not have a score from the ACCESS for ELLs 2.0 test or the 

Virginia ELP Checklist for ELs in K-12 with Hearing and Visual Impairments 

from the previous spring, the WIDA Screener or WIDA MODEL assessment may 

be administered to determine the student’s level of English proficiency. 

 

2. Consider Student Characteristics When Selecting Accommodations 

 

The EL Committee is responsible for developing a plan for each EL to document 

the EL’s participation in SOL assessments. This plan should be developed using a 

team approach, rather than being developed by one educator at the school. 

Additionally, testing accommodation determinations should be based on the 

evidence collected from the EL’s educational record, such as: 
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• demographic information, including grade, age, number of years in U.S., 

prior schooling; 

• standardized testing scores, English language proficiency assessment 

scores, and other academic testing achievements; 

• current academic achievement, including general education achievement 

and comments from general education teachers; and, 

• English Language Proficiency Level as reported on the ACCESS for 

ELLs 2.0 score report. 

 

3. Assign Accommodations that are Available for ELs & Formerly ELs 

 

Testing accommodations are available to ELs and Formerly EL students (in 

monitor status Years 1 and 2 only). The testing accommodations available to ELs 

for the SOL assessments fall into one of two categories: direct linguistic and 

indirect linguistic. 

 

Direct linguistic testing accommodations involve adjustments to the language of 

the test. The following direct linguistic testing accommodations are available to 

ELs on the SOL assessments: 

• Test Directions Delivery 

• Read-Aloud Test 

• Audio Test 

• Bilingual Dictionary 

• Dictation to a Scribe (Writing, short-paper component only) 

• English Dictionary 

• Plain English Mathematics Test (Available for Mathematics tests 

assessing the 2009 Mathematics Standards of Learning only.) 

 

Indirect linguistic testing accommodations involve adjustments to the conditions 

under which ELs take SOL tests. The following indirect linguistic testing 

accommodations are available to ELs on the SOL assessments: 

 

• Multiple Test Sessions (Paper Only) 

• Visual Aids 

• Examiner Records Response 

• Flexible schedule 

 

While all direct and indirect linguistic testing accommodations are available to all 

ELs, as deemed appropriate, certain testing accommodations may be more 

appropriate for ELs at particular English language proficiency levels and for 

certain SOL assessments as determined by the EL Committee. Refer to Section 

Assessment of EL Students for SOL assessments and Appendix A: Direct and 

Indirect Testing Accommodations for ELs of this document for detailed 

information on testing accommodations. 

 

Students Dually Identified as English Learners with a Disability 

ELs who are also students with disabilities are frequently referred to as “dually 

identified.” All students, including dually identified students, must participate in 
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the state’s accountability system (Virginia Department of Education, 2017). 

Special testing accommodations are available to the dually identified student 

based on the student’s disability and must be documented in the student’s 

IEP/504 Management Plan.  Additionally, a dually identified student may 

participate in alternate assessments if eligibility requirements are met.  

The IEP/504 teams and EL Committee must work collaboratively to determine 

the assessment participation of dually identified students following these 

guidelines: 

• The IEP/504 team and EL Committee jointly determine the statewide 

assessment participation based on the dually identified student’s disability 

and EL status. 

• The IEP/504 team and EL Committee jointly determine testing 

accommodations based on the student’s disability and EL status. 

• Statewide assessment participation and testing accommodations must be 

documented in the student’s IEP/504 and EL Assessment Participation 

Plan. 

 

The following Frequently Asked Questions are provided for clarification on 

assessment participation of dually identified students. 

1. Is the dually identified student eligible for direct and indirect linguistic 

testing accommodations? 

 

Yes. Direct and indirect linguistic testing accommodations are available to the 

dually identified student based on the student’s EL status as documented in the 

EL Assessment Participation Plan. 

2. Is the dually identified student eligible for the same special testing 

accommodations as students with disabilities? 

 

 

Yes. Special testing accommodations are available to the dually identified student 

based on the student’s disability as documented in the student’s IEP/504 

Management Plan. For example, a dually identified student who is eligible for the 

bilingual dictionary accommodation based on his/her EL status may also be 

eligible for the read-aloud or audio accommodation based on his/her disability 

status. 

3. Are EL test exemptions available to the dually identified student? 

 

Yes. EL test exemptions are available to the dually identified student based on the 

student’s EL status. EL test exemptions resulting from the student’s EL status 

must be documented in the student’s IEP/504 Management Plan and the EL 

Assessment Participation Plan. 

 

Students Formerly Identifies as English Learners 

Superintendent’s Memo #168-17: English Proficiency Criteria for ACCESS for 

ELLS 2.0 English Language Proficiency (ELP) Assessment - 2016-2017 

Assessment Year introduced the revised exit criteria for determining the 

monitored status of students no longer to be considered as English Learners. 

Aligning with WIDA score scale changes, Virginia determined an overall 

http://www.doe.virginia.gov/administrators/superintendents_memos/2017/168-17.shtml
http://www.doe.virginia.gov/administrators/superintendents_memos/2017/168-17.shtml
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proficiency score of 4.4 as the ACCESS for ELLs English proficiency criterion 

determining transition from English learner to monitored status (Virginia 

Department of Education, 2017). 

 

Students meeting this criterion are referred to as Formerly EL and as mandated by 

ESEA must be monitored academically for at least two years and reported for 

four years on the number and percentage of former ELs meeting state academic 

standards. Virginia allows students who are Monitor Status Years 1 and 2 to be 

eligible to receive testing accommodations (not exemptions). Students in Monitor 

Status Years 3 and 4 are not eligible for direct or indirect accommodations on 

SOL assessments. Appendices A and D provide information and descriptions of 

available testing accommodations. 

 

Clarification of monitor status definitions is provided below. 

 

Monitor Status 

Monitor 

Year 

Description of Status 

 

Formerly 

EL Year 1 

Students who earned an Overall Proficiency Level 

of 4.4 or greater on the WIDA ACCESS for ELLs 

2.0 in Spring 2022 OR Students who were assessed 

with the Proficiency Level 5 checklist from the 

Virginia ELP Checklist K-12* 

 

Formerly 

EL Year 2 

 

Students who earned an Overall Proficiency Level 

of 4.4 or greater on the WIDA ACCESS for ELLs 

2.0 in Spring 2021 OR Students who were assessed 

with the Proficiency Level 5 checklist from the 

Virginia ELP Checklist K-12.  
 

 

• Virginia ELP Checklist for EL Students in Kindergarten through Grade 12 

with Hearing and Visual Impairments. 

 

Standards of Learning Assessments by Content Area 

Content Area SOL Assessments 

 

 

Reading 

• Grade 3 

• Grade 4 

• Grade 5 

• Grade 6 

• Grade 7 

• Grade 8 

• End-of Course (EOC) 
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Mathematics 

• Grade 3 

• Grade 4 

• Grade 5 

• Grade 6* 

• Grade 7* 

• Grade 8* 

• EOC Algebra I* 

• EOC Geometry 

• EOC Algebra II 

 

Science 

• Grade 5 

• Grade 8 

• EOC Earth Science 

• EOC Biology 

• EOC Chemistry 

 

History/ Social 

Science 

• Virginia Studies 

• Civics & Economics 

• EOC Virginia and US History 

• EOC World History I 

  
• EOC World History II 

• EOC World Geography 

Writing • Grade 8 

• EOC 
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 Section 5 

Assessment of EL Students 
 

Annual English Language Development Testing 

 

Beginning with the 2009-2010 school year, all EL students in kindergarten through grade 12 are 

required to be assessed annually with an assessment that measures each of the language domains 

of listening, speaking, reading, and writing.  EL students may not be exempted from any portion 

of an annual EL assessment.   

 

On September 26, 2007, the Virginia Board of Education selected Assessing Comprehension and 

Communication in English State-to-State for English Language Learners (ACCESS for ELs®) as 

the state-approved English language development (ELD) assessment (Informational 

Superintendent’s Memorandum, No. 218, dated October 5, 2007).    

 

In the 2015-2016 school year, the WIDA Consortium released the ACCESS 2.0.  The ACCESS 

for ELs 2.0 is a large-scale test that addresses the English language development standards and 

model performance indicators developed by the WIDA Consortium.  EL students are assessed on 

each of the four language domains:  Listening, Speaking, Reading, and Writing.  The test is 

available in both online formats and paper-based for grades 1-12, while Kindergarten and 

Alternate ACCESS for ELs 2.0 are paper-based tests.  The online test is an adaptive test, 

meaning that students’ progress through the test based on their performance on previous folders 

(groups of items), and the test engine determines the appropriate idem the students see next.  Due 

to this adaptability, the online test does not require Test Administrators to determine tier 

placement of students in order to administer the test.   

 

While the test is adaptive, there are still tiered forms for the Speaking and Writing domains.  The 

appropriate tiered form automatically loads in the online test platform based on students’ 

performance in the earlier domains.  In cases where a student handwrites his or her responses for 

the online Writing test or when a student is placed in the Pre-A tier for Speaking, Test 

Administrators can view a report indicating the appropriate tiered form to administer.  The 

following chart shows how the different tiers map to the proficiency levels of the students.  
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The online test is broken down by grade level cluster – 1, 2-3, 4-5, 6-8, and 9-12 and tier for each 

grade level A and B/C.  The paper-based test is broken down by grade level cluster – 1, 2, 3, 4-5, 

6-8, 9-12 and tier for each grade level:  A, B, and C. 

 

To ensure students are tested correctly, teachers should carefully pick the tier that best matches 

the student’s language proficiency. The following chart gives guidance on tier selection and 

placement:  

 

 
 

The counselor and ELL teacher should work together to determine tier levels for assessment on 

the ACCESS. The school test coordinator should develop a testing schedule for administering the 

ACCESS for ELs 2.0 during the testing window.   

 

Accommodations usually allowed on the SOL test are not allowed on the ACCESS, since the 

goal is to asses English language development. Dually identified EL and special education 

students must follow the guidelines set forward in the ACCESS Test Administrator’s Manual as 

to what accommodations are allowable.  

 

Starting with the 2016-2017 school year, all EL students in grades 1-12 are assessed online.  

Kindergarten students will be assessed using a paper-based assessment.  
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ELD Assessment Administration 

 

The Division Director of Testing (DDOT) is responsible for ELD assessment administration.  

The DDOT and Title III Coordinator may jointly determine test dates and schedules including 

make-up sessions.  The DDOT and site test coordinators ensure that test materials are coded 

correctly, monitor the test administration, and ensure test security guidelines are followed. 

  

ELL Students with Significant Cognitive Disabilities 

 

To meet the requirements of evaluating and reporting English language progress and proficiency 

for all EL students in Kindergarten through grade 12 as required under Every Student Succeeds 

Act, the English language development of EL students with significant cognitive disabilities 

should be assessed.  

 

For the 2011-2012 school year and beyond, dually identified students in grades 1-12 will use the 

Alternate ACCESS for ELs.  The Alternate ACCESS is an individually administered paper and 

pencil test.  It is intended only for English learners with significant cognitive disabilities severe 

enough to prevent meaningful participation in the ACCESS for ELs assessment.  Decisions 

regarding a student’s participation should be made by an IEP team. 

 

What criteria should be used to determine if the student should take the Alternate ACCESS? 

1. The student has been classified as an EL. 

2. The student has a significant cognitive disability and is eligible for Special Education 

services under IDEA. 

3. The student is in an alternate curriculum aligned with the state’s academic standards and 

is or will be participating in the state-wide alternate accountability assessment (VAAP). 

 

To obtain a copy of The Virginia Checklist for Limited English Proficient (ESOL) Students with 

Significant Cognitive Disabilities, contact the Division of Student Assessment and School 

Improvement at Student_Assessment@doe.virginia.gov or by phone at (804) 225-2102.   

 

 

 

mailto:Student_Assessment@doe.virginia.gov
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Academic Assessment 

 

All students, including EL students, enrolled in Virginia schools participate in SOL assessments.  

Students may receive a one-time exemption from testing as outlined below. 

 

Academic Achievement Assessment Requirements for EL Students 

 Reading/LA 

Grades 3-8 

only 

Writing 

Grades 5 

and 8 only 

Math 

Grades 3-8 

and Alg. I 

only 

Science 

 

History/ 

Social Science 

 

Level 1 SOL 

 

1. Use one-

time 

exemption in 

grades 5 or 8  

Or 

2. Take SOL  

1. Plain English 

version of the 

SOL (grades 3-

8 and Alg. 1) 

Or 

2. Take SOL  

No Exemption 

 

1.Take SOL 

 

2. Take SOL 

with testing 

accommodation  

1. Use one-time 

exemption on Virginia 

Studies or Civics & 

Economics test 

Or 

2. Take SOL 

Level 2 SOL 

 

1. Use one-

time 

exemption in 

grades 5 or 8  

Or 

2. Take SOL 

1. Plain English 

version of the 

SOL (grades 3-

8 and Alg. 1) 

Or 

2. Take SOL 

No Exemption 

 

1.Take SOL 

 

2. Take SOL 

with testing 

accommodation 

1. Use one-time 

exemption on Virginia 

Studies or Civics & 

Economics test 

Or 

2. Take SOL 

Level 3 

(VGLA only 

for levels 3.0-

3.5 for grades 

3-5 and level 

3.0- 3.3 for 

grades 6-8) 

 

SOL 

 

1. Use one-

time 

exemption in 

grades 5 or 8  

Or 

2. Take SOL 

1. Plain English 

version of the 

SOL (grades 3-

8 and Alg. 1) 

Or 

2. Take SOL 

No Exemption 

 

1.Take SOL 

 

2. Take SOL 

with testing 

accommodation 

1. Use one-time 

exemption on Virginia 

Studies or Civics & 

Economics test 

Or 

2. Take SOL 

Level 4 SOL 1. Use one-

time 

exemption in 

grades 5 or 8  

Or 

2. Take SOL 

SOL No Exemption 

 

1.Take SOL 

 

2. Take SOL 

with testing 

accommodation 

1. Use one-time 

exemption on Virginia 

Studies or Civics & 

Economics test 

Or 

2. Take SOL 

First year in 

US school  

1. Exempted 

from 

assessment  

 

1. Use one-

time 

exemption in 

grades 5 or 8  

Or 

2. Take SOL 

1. Plain English 

version of the 

SOL (grades 3-

8 and Alg. 1) 

Or 

2. Take SOL 

No Exemption 

 

1.Take SOL 

 

2. Take SOL 

with testing 

accommodation 

1. Use one-time 

exemption on Virginia 

Studies or Civics & 

Economics test 

Or 

2. Take SOL 

*No exemption is available for End-of-Course SOL assessments. 
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What is the ELL Assessment Plan? 

 

The ELL assessment plan documents the participation and accommodations of EL students on 

the Standards of Learning (SOL) Assessments.  An EL committee which includes 1) the caseload 

manager, 2) the EL student’s content teacher(s), and 3) an administrator or designee (e.g. school 

counselor or reading specialist) should be formed to determine how the EL student will 

participate in the Virginia Assessment Program and which, if any, accommodations are required. 

The EL student’s parent/guardian should also be invited to serve on the ELL committee, if 

possible.  Accommodations on the SOL assessments must mirror the accommodations the 

student receives as part of their instruction.  If an EL student is also identified as having a 

disability under the Individuals with Disabilities Education Improvement Act of 2004 (IDEIA), 

P.L. 105-17 or is identified as an “otherwise qualified handicapped” student under Section 504 of 

the Rehabilitation Act of 1973, decisions about the student’s participation must be made by the 

IEP or 504 committees in collaboration with the ELL committee and documented in the student’s 

IEP or 504 Plan.  ELL testing plans must be complete and submitted to the DDOT by the first 

week in November of each school year.  Caseload managers must make sure the students are 

using these accommodations in the classroom throughout the year.   

 

Overview of Exemptions from SOL Assessments Available to EL Students  

  

Content Area  Available Exemptions on SOL Assessments  

Reading  

EL students who have attended school in the United States for less 

than 12 months may receive a one-time exemption for the SOL 

Reading test in grades 3 through 8. This guide also applies to 

students arriving from Puerto Rico. No exemption is available for 

the End-of-Course SOL Reading test.  

Mathematics  
EL students may NOT be exempted from the SOL Mathematics 

tests.  

Science  
EL students may NOT be exempted from the SOL Science tests. *  

History/Social Science  

EL students in grades 3 through 8 may exercise a one-time 
exemption from the SOL History/Social Science tests  
(Virginia Studies or Civics & Economics tests). No exemption is 
available for the End-of-Course SOL History/Social Science tests. 
(Regulations Establishing Standards for Accrediting  
Public Schools in Virginia, 8 VAC 20-131-30. G)  

Writing  

EL students may exercise a one-time exemption from the Grade 8 

SOL Writing test. No exemption is available for the End-of-Course 

SOL Writing test.  

 

The following website lists the assessment participation guidelines for EL students as described 

in Limited English Proficient Students:  Guidelines for Participation in the Virginia Assessment 

Program (Update November 6, 2020).   The guidelines are available at:  

 https://vdoe.prod.govaccess.org/home/showdocument?id=23283 

  

 

https://vdoe.prod.govaccess.org/home/showdocument?id=23283


 

74 
 

 
Summary of allowable accommodations on the SOLs for EL students. For more information 

regarding allowable accommodations refer to the Limited English Proficient Students: 

Guidelines for Participation in the Virginia Assessment Program.   
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Beginning with the 2017-2018 school year, students within their first two years of monitoring as 

a formerly EL will be eligible for direct and indirect linguistic accommodations on the Virginia 

Standards of Learning (SOL) assessments.  Formerly ELs are students considered to have 

achieved English language development (ELD) on the WIDA ELD assessment, the ACCESS for 

ELs 2.0 or other state-approved ELD assessment.  Students in monitor status years 3 and 4 are 

not eligible for direct or indirect accommodations on SOL assessments.   
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School Accreditation 

 

Additionally, according to the Regulations Establishing Standards for Accrediting Public 

Schools in Virginia,  

 

The scores of EL students enrolled in Virginia public schools fewer than 11 semesters 

may be removed from the calculation used for the purpose of school accreditation 

required by 8 VAC 20-131-280. C. and 8 VAC 20-131-300. C.  Completion of a semester 

shall be based on school membership days.  Membership days are defined as the days the 

student is officially enrolled in a Virginia public school, regardless of days absent or 

present. For a semester to count as a completed semester, a student must have been in 

membership for a majority of the membership days of the semester. These semesters need 

not be consecutive [8 VAC 20-131-280 D 1]. 

 

 The scores of EL and transfer students will be used in the calculation of a school’s 

accountability (accreditation) rating if it will benefit the school. 

 

For more information on the assessment of EL students, please refer to Limited English 

Proficient Students:  Guidelines for Participation in the Virginia Assessment Program.  

http://www.pen.k12.va.us/VDOE/Accountability/soafulltxt.pdf
http://www.pen.k12.va.us/VDOE/Accountability/soafulltxt.pdf
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Section 6 

Parental Engagement, Translation/Interpretation and Community Resources 
 

While involving parents in education has been outlined in legislation since 1964, Title I and Title 

III of Every Student Succeeds Act (ESSA) place a renewed and expanded emphasis on the 

engagement of all parents and, in particular, EL parents. ESSA defines parental engagement as 

“the participation of parents in regular, two-way, and meaningful communication involving 

student academic learning and other school activities.” Furthermore, Title III of the law requires 

that schools provide “an effective means of outreach to parents of EL children to inform them of 

how they can be active participants in their child’s education to help them learn English and 

succeed academically.” To communicate in a meaningful way with EL parents, schools must 

“hold regular meetings for these purposes, and the information must be presented in an 

understandable and uniform format and, to the extent practicable, in a language that the parent 

can understand.”  

 

Increasing the involvement of EL parents is not a simple matter. “Parent involvement is a 

process,” not a program of activities; therefore, it requires the ongoing energy and effort of the 

school staff and community (Davis 1989). Schools must carefully consider the linguistic, 

cultural, and educational backgrounds of EL parents and skillfully develop a parental outreach 

program that teaches them about their role and responsibility as academic partners with their 

child’s school.    

 

The following are examples of EL parent outreach, provided by the Virginia Department of 

Education: 

 

• Be creative with resources. Bring resources to parents and the community rather than 

basing them in one school. 

• Use the local native language newspapers or international grocery stores or restaurants to 

announce school events to parents.  

• Offer workshops with general information parents must know about the American 

education system. If the school is not in a central location, hold the workshops in 

community centers, local businesses, etc. 

• Hold an open house/orientation for EL parents with concurrent sessions in different 

languages (i.e., welcome by school staff, tour of school and child’s classroom, meet the 

teachers, demonstrate classroom activities, etc.). Explain to parents how they can be 

volunteers, mentors, and aides at the school. Make sure open house is not competing with 

other school or community activities. 

• Use simplified language, different fonts, color paper, etc. to highlight important parental 

information being sent home. 

 

Further information can be found in the document “Increasing English Learner (EL) Parent 

Involvement” published by the VDOE: 

http://www.doe.virginia.gov/instruction/ESOL/standards_resources/resources/increasing_parent_

involvement.pdf.    

http://www.doe.virginia.gov/instruction/esl/standards_resources/resources/increasing_parent_involvement.pdf
http://www.doe.virginia.gov/instruction/esl/standards_resources/resources/increasing_parent_involvement.pdf
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Translation/Interpretation 

 

Translation and interpretation services are provided to parents that require assistance.  

Translation is written - it involves taking a written text (such as a book or an article) and 

translating it in writing into the target language. Essential information provided to native 

English-speaking parents should be translated and provided to parents in their native language, to 

the extent feasible.  Interpretation is oral - it refers to listening to something spoken (a speech or 

phone conversation) and interpreting it orally into the target language.  Parents may request 

interpreters during parent conferences, back to school nights, or during an IEP meeting.   

 

EL parents are asked what language they prefer to receive oral communication and written 

communication from the school on the Home Language Survey.  This information should then 

be entered into Student Information Management System for reference when sending out 

communications or arranging conferences, etc.  

 

Essential information that should be translated and communications that should interpreted 

included but may not be limited to: (a) documents regarding special education issues, such as 

IEP meetings and evaluations, issues arising under the Individuals with Disabilities Education 

Act or Section 504 of the Rehabilitation Act, report cards, and other academic progress reports; 

(b) documents provided to parents/guardians during the disciplinary process; (c) requests for 

parent permission for student participation in Division/school sponsored programs and activities; 

(d) announcements distributed to students that contain information about school and Division 

activities for which notice is needed to participate in such activities (e.g., testing, school 

performances, activities requiring an application); and (e) any other written information 

describing the rights and responsibilities of parents or students and the benefits and services 

available to parents and students.  

 

Each school will maintain a list of all available personnel in each building who speak a language 

other than English and can serve as interpreters or translators with their current phone numbers, 

building location, and email addresses.  School may request the assistance of employees at other 

schools to meet the translation and interpreter needs of ELs and their parents.  The ELL and 

Special Education Department will co-maintain a list of outside interpreters.  For all SPED-

related translating and interpreting, the ACPS shall provide a translator or interpreter who is 

qualified in the language and, when practicable, also trained to provide SPED-related translating 

and interpreting; this may include ELL teachers provided they have the requisite language skills 

and have SPED-related training for interpreting and translating.   
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 Section 7 

Glossary of Terms 
 

The US Department of Education (2020) defines some important terms in order to understand the 

developing programs for ELs. These select terms were included to help make the ELL program 

services at Amelia County Public Schools clearer. 

 

ACCESS for ELs: Assessing Comprehension and Communication in English State-to-State for 

English Language Learners. This is the state approved English language proficiency test to be 

taken each spring.  

 

BICS: Basic Interpersonal Communicative Skills. This acronym refers to the kind of language 

skills children need to talk with teachers, other adults, and classmates on a daily basis in informal 

situations, such as in the classroom or on the playground. These skills may not be sufficient to 

allow limited English proficient children to excel in school. 

 

Bilingual education: A program which utilizes the students’ native language (e.g., French, 

Chinese, Spanish...) and cultural factors in instructing these students in their academic subjects 

except for English. 

 

CALP: Cognitive Academic Language Proficiency. This acronym refers to the kind of language 

skills related to school achievement. Literacy skills such as reading comprehension, decoding 

meaning from context, writing mechanics, writing proficiency, vocabulary development, and 

content-area comprehension are included in this aspect of language proficiency.  

 

Content-based English as a Second Language: This approach makes use of instructional 

materials, learning tasks, and classroom techniques from academic content areas as the vehicle 

for developing language, content, cognitive and study skills. English is used as the medium of 

instruction. 

 

Content Mainstreaming: In this MODEL, ELL teachers push into a grade level or core content 

classrooms to support content instruction.  ELL teachers support the academic content being 

taught within a language framework by reinforcing academic vocabulary, using strategies 

specific to ELL instruction, modifying and adapting materials, instruction, and curriculum based 

on individual student language needs, etc.  It is a division level expectation that ELL teachers in 

a content mainstreaming situation plan and modify instruction with the classroom/core area 

teachers.     

 

EL:  English Learner  

 

ELD: English Language Development  

 

ELL:  English Language Learner  

 

ESSA – Every Student Succeeds Act  
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FEP: Fully English Proficient. FEP is an example of a language proficiency category which 

refers to students who are capable of functioning in an English-only educational environment in 

the areas of comprehension, speaking, reading, listening and writing skills. 

 

L1: First language. This acronym refers to the primary or native language (NL) the student 

acquired and which she/he normally uses; generally, but not always, the language usually used 

by the parents of the student. 

 

L2: Second language. This acronym refers to the second or target language (TL) which a person 

(at any age) acquires, either formally through school instruction or informally through 

communication with speakers of that language. 

Language Dominance: Refers to the measurement of the degree of 

bilingualism, which implies a comparison of the proficiencies in two or more 

languages. 

Language Proficiency: Refers to the degree to which the student exhibits 

control over the use of language, including the measurement of expressive and 

receptive language skills in the areas of phonology, syntax, vocabulary, and 

semantics and including the areas of pragmatics or language use within various 

domains or social circumstances. Proficiency in a language is judged 

independently and does not imply a lack of proficiency in another language. 

 

LEA: Local Education Agency. 

 

LEP: Limited-English-proficient. (See EL). 

 

LIEP: Language Instruction Educational Program. 

 

MPI: Model Performance Indicator. A model performance indicator (MPI) is a single cell 
within the standards’ matrices that describes a specific level of English language 
development (ELD) for a language domain. An MPI is the smallest unit of a topical strand. 
 
Newcomer Program: Newcomer programs are separate, relatively self-contained educational 

interventions designed to meet the academic and transitional needs of newly arrived immigrants. 

Typically, students attend these programs before they enter more traditional interventions (e.g., 

English language development programs or mainstream classrooms with supplemental ESL 

instruction). 
 

Pull-Out/ Push in: Language Instructional Educational Programs. Pull-Out: ELs are grouped 

by English language levels in small classes in an ESL classroom. In the Push-in model, the ESL 

teacher(s) visit the EL(s) in the mainstream classroom and assists them with the content class 

work. 

 

Refugee: One who has fled the native country (e.g., Vietnam, Cambodia, Ethiopia, Somalia, 

Iraq...) usually for political asylum based on a well-founded fear of political persecution and/or 

family safety. Refugee status, including that of “resident alien” is determined by the Immigration 

and Naturalization Services which provides a special ID card with such designation. 
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SEA: State Educational Agency 

 

Sheltered English Instruction: in this model, ELL teacher and content teacher are co-teaching 

within the content classroom using integrated language and content methods, standards-based 

language and content objectives, language learning strategies, cooperative learning strategies, 

and students’ background knowledge.  It is a division level expectation that teachers in a co-

teaching situation plan instruction together and share the responsibilities of teaching the material.  

One teacher may teach the lesson while another “floats” to ensure all students are following 

along, and then switch roles for the next lesson.  Both teachers may divide up the class and teach 

the same material.  These are a few examples of using the co-teaching model.   

 

VDOE:  Virginia Department of Education  

 

WIDA Screener:  This assessment tool, known as the “screener”, is used by educators to 

measure the English language development of students who have recently arrived in the U.S. or 

in a particular district. 

 

WIDA ELD Standards:  The WIDA Consortium's English Language Development Standards 

for English Learners (ELs) in Pre-Kindergarten through Grade 12 encompass: 

 

• Social and Instructional language 

• The language of Language Arts  

• The language of Mathematics 

• The language of Science 

• The language of Social Studies 
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Appendix 
Appendix A: Direct and Indirect Testing 

Accommodations for ELs 
 

Content Area 

 

Code 

Testing Accommodation and Description 

(Refer Selection of Testing Accommodations for English 

Learners (ELs) in the Examiner’s Manuals for additional 

details and specific criteria regarding these 

accommodations. 

Direct Linguistic Testing Accommodations 

 

H 

 

M 

 

R 

 

S 

 

W 

 

7 

Test Directions Delivery 

• Written directions (in English only) to accompany 

oral test directions. 

 

H 

 

M 

 
 

S 

 

W 

 

10 

Read-Aloud Test 

• Tests are read (in English only) to the student. Must 

be recorded or proctored. 

H M 

 

S W 11 
Audio Test 

• A pre-recorded (in English only) version of the test 

items.   
 

R 

  
 

14 

Read-Aloud Reading Test 

• Reading test is read (in English only) to the student. 

Must be recorded or proctored. Student must meet 

specific criteria.1 2 
  

 

R 

  
 

15 

Audio Reading Test 

• A pre-recorded (in English only) version of the 

Reading 

test items. Student must meet specific criteria.1 2 

H M R S W 17 
Bilingual Dictionary 

• ELs may use a word-to-word bilingual dictionary.     

W 

– 

SP 

 

25 

Dictation to a Scribe 

• Dictation (in English only) to a scribe (short-paper 

component only). Must be recorded or proctored. 

Requires 

transcription. 

 

H 

 

M 

 

R 

 

S 

 

W 

- 

SP 

 

29 

English Dictionary 

• Non-Writing Tests: ELs may use a general English 

dictionary. 

• Writing Tests: Only permitted on short-paper 

component 

for Grade 8 and EOC Writing test (2010 SOL) 

http://www.doe.virginia.gov/testing/test_administration/index.shtml#examiners_manuals
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M 

   
 

A 

Plain English Mathematics Test3 4 

• Applicable for tests assessing the 2009 Mathematics 

Standards of Learning only. 

• EL overall proficiency level must be between5: 

• Grades 6-8 - 1.0 through 3.3 

• Grades 9-12 – 1.0 through 3.5 on Algebra I 

only 

 

Indirect Linguistic Testing Accommodations 

 

H 

 

M 

 

R 

 

S 

 

W 

 

1 

Multiple Test Sessions 

• Testing over two or more 

school days. Some instances 

require a paper test. Multiple test 

sessions are not permitted on the 

short-paper component of the 

Writing test. 

 

H 

 

M 

 

R 

 

S 

 

W 

 

4 

Visual Aids 

• Visual templates showing one 

word, sentence, line, or test item 

at a time. Code test 

accommodation 4 only when 

used on a paper test. 

 

H 

 

M 

 

R 

 

S 

 

W 

 

18 

Examiner Records Responses 

• Student marks in test booklet, 

responds verbally, points, or 

otherwise indicates a response. 

May need to be recorded or 

proctored. Requires transcription. 

 

H 

 

M 

 

R 

 

S 

 

W 

 

31 

Flexible Schedule 

• Testing with breaks requires 

the test to be completed within 

one school day.  

Key 

 

H The testing accommodation is available for 

the History/Social Studies test. 

 

M The testing accommodation is available for 

the Mathematics test. 

 

R The testing accommodation is available for 

the Reading test. 

 

S The testing accommodation is available for 

the Science test. 
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W The testing accommodation is available for 

the Writing test. (MC: multiple- 

choice/technology enhanced item (TEI) 

component. SP: short-paper component. 

Note: Paper/pencil Writing tests do not 

include TEI.) 

 

 

The testing accommodation is not available 

for the content area. 

 

 

1 Available for the Grades 3-8 and EOC Reading test if the EL student is dually identified as a 

student with a disability and the accommodation is noted in the student’s 504 or IEP plan. 

2 Available for EOC Reading test if the EL student receives the accommodation on another SOL 

assessment, receives the accommodation on a regular basis in the classroom, and failed the first 

test attempt. 

3 ELs may participate in the Plain English Mathematics SOL tests for no more than three 

consecutive years if they continue to meet the requirements described in Table 1. 

4 Eligibility is based on ACCESS for ELLs 2.0 scores; however, the WIDA Screener, or the WIDA 

MODEL™ score may be used for ELs without ACCESS for ELLs 2.0 scores. Information about 

WIDA assessments is available at the WIDA website. 

5 Students in U.S. Schools for less than 12 months in Grades 6-8 and for Algebra I are eligible 

for Plain English Mathematics test participation regardless of overall proficiency level 
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Appendix B: ACPS EL Assessment Participation Plan 
 

English Language Learner Testing Accommodations 
Amelia County Public Schools - School Year 20____-20_____ 

Student Name__________________________________ Birth Date _________________ 
State Testing Identifier___________________________ ACPS Student Number__________ 
Entry Date into U.S. Schools______________________  Current Grade Level ____________ 
 
English Language Proficiency Assessment History 
Assessment Given (Circle one) Date Administered _______________ 
ACCESS for ELLs 2.0  WIDA Screener  
Other (Name of Assessment) ______________________ 
 
Scores: Overall___________________________ Literacy _____________________________ 
 

SOL Content 
Area 

Participation in The 
Assessment Without 

Testing 
Accommodations 

Participation in 
The  

Assessment with 
Testing 

Accommodation(s) 
Specify Details 

Exempted from Participation in 
The SOL Assessment 

Reading 
  

Reason: EL has attended school in 
the United States for less than 12 
months 

Writing   

 
Reason: One-time exemption in 
Grade 8 

Mathematics  
   

History/Social 
Science 

  
Reason: One-time exemption in 
Virginia Studies or Civics and 
Economics 

Science  
   

Key: TD-Test Direction Delivery, RA-Read Aloud, RAX*-Read Aloud on Reading, AX*Audio on Reading,  

 
BD-Bilingual Dictionary, ED-English Dictionary, PEM-Plain English Math, MTS-Multiple Test Sessions, 
VA-Visual Aids, ER-Examiner Records responses, FS-Flexible Schedule  
(*Must meet specific criteria) 

 
EL Committee Signatures 
ESL Teacher/Title III Coordinator ________________________________ 
Date_______________ 
Course Content Teacher _______________________________________ 
Date_______________ 
Building Administrator or Designee _______________________________ 
Date_______________ 
Parent/Guardian** ____________________________________________ 
Date_______________ 
(**Parent or Guardian must be informed of decision if not a member of EL Committee 
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Appendix C: Classroom Modifications for EL Students 
 

Student Name   ____________   Teacher  _______________ 

Date      English Language Proficiency 

 
PACING: 
  Extend time requirements 
  Omit assignments 
Other:   
ENVIRONMENT: 
  Assign preferential seating 
  Assign peer buddy 
Other:   

PRESENTATION OF SUBJECT MATERIAL: 
  Use individual/small group instruction 
  Use specialized curriculum 
  Simplify language 
  Tape lectures for playback 
  Demonstrate concepts 
  Use manipulatives 
  Emphasize critical information 
  Use graphic organizers 
Other   

REINFORCEMENT AND 

FOLLOW THROUGH: 
  Use positive reinforcement 
  Use concrete reinforcement 
  Check often for understanding/review 
  Arrange for peer tutoring 
  Plan cooperative learning experiences 
  Provide language experience 
  Give immediate feedback 
  Have student repeat directions 
  Make/use vocabulary files 
  Teach study skills 
  Use study guides to organize materials 
  Repeat/review/drill 
Other:    

MATERIALS: 
  Provide taped textbooks 
  Highlight textbooks/study guides 
  Use supplementary materials 
  Give assistance in note taking 
  Type handwritten teacher materials 
  Use bilingual dictionaries, language 

learner dictionaries and electronic translators 
  Use adapted/modified textbooks 
  Allow use of computer/word 

processor Other:   

 
ASSIGNMENTS: 
  Lower reading level 
  Give directions in small, distinct steps 
  Allow copying from paper/book 
  Use written backup for oral directions 
  Lower difficulty level 
  Shorten assignment 
  Read directions to students 
  Give oral clues or prompts 
  Record or type assignments 
  Adapt worksheets, packets 
  Use alternate assignments 
Other:    

 
TESTING ADAPTATIONS; 
  Allow students to answer orally 
  Use multiple-choice format 
  Read test to student 
  Modify format 
  Write a different test 
  Shorten test length 
  Require only selected test items 
      Create alternative assessment 

Other  GRADING: 
  Modify grading system: 
  Modify weights of course components 
  Modify course objectives/outcome 

EL Teacher:       

Administrator:     

Classroom Teacher:  __________________ 
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Appendix D: Classroom Accommodations for English 

Learners 

 

Student Name    ______________ Teacher_______________________ 

Date _______________________ 

  
Environment: Preferential 

Seating Assign peer tutor 

Visual charts/cues 

Provide tape recorded discourse 

Highlight key words 

Use real objects/manipulatives Refer to 

prior knowledge (K-W-L or other) 

Provide quiet study space 

Other:    

Assignment: 

Adjust reading level materials 

Single step directions 

Provide extra examples/models 

Shorten assignment/task 

Directions read aloud 

Adapt/simplify language on task 

Give oral prompts/cues 

Allow projects to replace written tasks 

Other:    

Presentation: 

Individual/small group discussions Use 

specialized curriculum/equipment  

Simplify language/key word 

Demonstrations for key concepts Visual or 

Multi-modal presentations Frequently 

check for understanding Use 

manipulatives 

Native Language presentations   

Other:   

Materials: 

Provide tape recorded text Provide 

supplementary materials 

Highlighted text 

Bilingual dictionaries/glossaries 

Use of graphic organizers 

Pre-teach all vocabulary 

Provide varied visual/multi-sensory input 

Native Language text 

Other:   

Management: 

Use positive reinforcement 

Repeat all directions 

Use cooperative learning groups Use 

projects/interdisciplinary tasks Provide 

language experience tasks Have student 

repeat directions Immediate 

praise/feedback 

Plan peer tutors/models 

Provide high interest topics/options Provide 

extended time to complete tasks Allow student 

to think/speak in native 

language 

Other:  ______________________ 

Class Assessment: Allow 

oral responses Read test 

aloud due to: 

Read portions/key words on test 

Modify format/length of test 

Alternate with culturally non-biased items: 

Specify  

Provide glossaries in native language 

Modify test items/weighted scores due to: 

Specify  

Use multiple choice format 

EL Teacher: ________________________           Administrator: 

_______________________________                                                   Classroom Teacher:  

______________________________ 
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Appendix E: Parent Notification Letter WIDA 

ACCESS 2.0 

 
AMELIA COUNTY PUBLIC SCHOOLS  
8701 Otterburn Road, Amelia, VA 23002  
English as a Second Language (ESL) - Parent Notification  

To the Parent/Guardian of: ___________________________ Grade ___________  

School _________________________________  Date______________ 

It is the intent of Amelia County Public Schools (ACPS) to keep parents informed about 
their child's education. Your child has been identified as an English language learner 
and is eligible for ACPS English as a Second Language (ESL) services. This notification 
provides information about your child's language proficiency level and about the ACPS 
ESL Program. The ACPS ESL program helps students develop English language skills 
and an academic foundation to be successful in school. If you have any questions, 
please contact the office at your child's school or the school's ESL teacher. Interpreters 
are available to assist you, if necessary.  

How and why was my English Learner (EL) Identification? Under Title VI of the Civil 
Rights Act of 1964, American schools are required to identify English Learners (ELs) 
and assess their level of proficiency and performance in English during the school year. 
For this reason, the WIDA ACCESS 2.0 assessment was administered to your child in 
the spring of the 2019-2020 school year. The results obtained in the test are described 
below. The results of this assessment do not negatively affect performance or grades in 
the other subjects. It is a tool to evaluate the progress of the student in his learning 
process and consolidation of the English language. 

 How was my child identified as an English language learner? When a student is 
registered in ACPS, the parents complete the Home Language Survey, which is part of 
the student registration process. If a language other than English is spoken in the home, 
the student's English language proficiency is assessed. The WIDA ACCESS Placement 
Test (W-APT) is the assessment used to determine English proficiency levels for new 
students. Continuing students take the annual state approved WIDA-ACCESS language 
proficiency assessment in the spring. If your child participated in the Spring 2012 WIDA-
ACCESS language proficiency assessment, his/her test results are enclosed.  

What is my child's current level of English language proficiency?  
There are five levels of English proficiency identified in Virginia and used for program 
placement in ACPS. These levels are: 1 (entering), 2 (beginning), 3. (developing), 4 
(expanding), and 5 (bridging). All students designated at English language proficiency 
(ELP) levels 1, 2, 3, 4, and 5, receive services as determined by the instructional 
program within each school.  

Based on recent assessments, your child's results are: Composite Score_, Literacy 
Score_, Test Tier_  
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How will my child be instructed and what are the ESL program goals? Students 
identified as English language learners receive individualized ESL services by qualified 
ESL teachers designed to meet their instructional needs and to ensure success on 
academic achievement standards and state graduation requirements. ESL teachers 
teach English while also teaching Standards of Learning (SOL) objectives in reading, 
writing, math, science and social studies as well as the WIDA Consortium's English 
Language Proficiency Standards for English Language Learners (ELLs) in kindergarten 
through Grade  
12. The amount of time each student receives ESL services differs depending on the 
proficiency level of the student, the student's academic needs, the age and grade level, 
and the schedule and staffing at the school. The goal of the program for English 
language learners is to provide instruction so that students can become fully proficient 
in English and meet the same challenging state academic content and student 
achievement standards and the state graduation requirements as all other children are 
expected to meet.  

How will my child exit the ESL Program? Federal law requires all English language 
learners to participate in an annual English language proficiency assessment in 
listening, speaking, reading, and writing. English language learners are reclassified as 
non-LEP after they demonstrate full English proficiency on this assessment. Fully 
English proficiency is defined as scoring a 5 or above on the composite score and a 5 or 
above on the literacy composite score on the tier C the ACCESS for ELLs spring 
assessment.  

What if my child needs special education, gifted/talented, or other special 
services? If your child is a student with a disability which requires an Individualized 
Education Plan (IEP) or a 504 Plan, the language instruction educational program will 
be utilized in coordination with your child's existing plan. EL students may also be 
eligible to receive services from Gifted and Talented, Title I, and/or other special 
programs offered by the school.  

What if I do not want my child to receive ESL services? You have the right to 
decline to enroll your child in the ESL program or to remove him or her from the ESL 
program. If you do not want your child to participate in the program, you must complete 
and sign a "Refusal of ESL Service Form" which will be available at each school. You 
must sign and return this form each year you intend on removing your child from ESL 
services. English language learners who are not receiving services/refused services are 
still required to participate in annual language proficiency assessments required by the 
state.  

What is Language Instruction Educational Program (LIEP)? The goal of LIEP 
services is to assist ELs in becoming fully proficient in English and meeting the same 
challenging state content standards as all other students are expected to meet. 
Students receive pull-out ESL instruction wherein they work with the ESL- certified 
teacher for short periods during other classes. Students are grouped by English 
proficiency levels that are based on their entry Screening or ACCESS 2.0 assessment 
performances.  
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What are the exit requirements? School divisions in Virginia use the ACCESS for 
ELLs assessment to determine the English language proficiency of EL students.  The 
four language domains of listening, speaking, reading, and writing are incorporated into 
the state’s definition of “proficient” in English through the WIDA® English Language 
Development (ELD) standards’ will be considered proficient when they earn a 
composite score of 4.4 or above on the ACCESS for ELLs assessment. ELs who have 
met the proficiency criteria will be considered former EL for two years, during which time 
their academic achievement will be monitored.  

What is the expected rate of Graduation? School divisions may choose to use the 
state or school division four-year on-time cohort graduation rate for high school 
students. 

What if my child has a disability? If your student is determined to have a disability, 
LIEP services will be provided in coordination with your student’s Individualized 
Education Plan (IEP) or a 504 Plan plan. 

If you have any questions or need additional information, please feel free to contact the 
ACPS EL Teacher or the Director of Instruction at (804) 561-2621. 
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Appendix F: Parent Rights 

Date___________________ 

 
Dear Parent or Guardian, 

We understand that you would like to decline the English Learner (EL) program or 
particular services proposed for your child, __________________________, EL services are 
specifically designed to help your child obtain English language proficiency as well as acquire 
grade level content. However, as stated in our conversation, you have the legal right to opt your 
child out of the program or particular services. 

If you still wish to opt your child out of the EL program or particular EL services, please 
initial next to each item on the checklist below.  Doing so will indicate that you fully understand 
and agree with each statement. After you have initialed next to each of the statements, please 
sign, date and return the form to your child’s school. We will keep this document on file stating 
that you have declined or do not want these indicated EL services for your child. 
_____ I am aware of my child’s English Language assessment score and other information 
about my child’s current academic progress, and understand why he/she was recommended for 
additional English language instruction. 
____I am familiar with the EL program and services the school has available for my child. 
____I have had the opportunity to discuss the available EL programs and services with the 
school. 
____I understand that the school believes its recommendation is the most academically 
beneficial for my child. 
____I understand that my child will still be designated as an “English Learner” and have his or 
her English proficiency assessed once per year until he/she no longer meets the definition of an 
English Learner. 
____All of this information has been presented to me in a language that I fully understand. 
 
I, __________________________ (insert name) with a full understanding of the above information, 
wish to: 
____ decline all of the EL programs and EL services offered to my child. 
____ decline some of the EL programs or particular services offered to my child. 
 
I wish to decline (List programs/services) 
____________________________________________________________________________
____________________________________________________________________________ 
 

____________________________________________________________________________ 
Parent’s signature   Child’s Name    Date 
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Fecha___________________ 
 
Estimado padre o Guardianes, 

Entendemos que le gustaría rechazar el programa para estudiantes de inglés (EL) o los 
servicios particulares propuestos para su hijo, __________________________, los servicios EL 
están diseñados específicamente para ayudar a su hijo a obtener dominio del idioma inglés, así 
como adquirir contenido de nivel de grado. Sin embargo, como se indicó en nuestra 
conversación, usted tiene el derecho legal de excluir a su hijo del programa o de servicios 
particulares. 

Si aún desea optar por que su hijo no participe en el programa EL o en servicios EL 
particulares, coloque sus iniciales junto a cada elemento en la lista de verificación a 
continuación. Si lo hace, indicará que comprende completamente y está de acuerdo con cada 
declaración. Después de haber puesto sus iniciales junto a cada una de las declaraciones, 
firme, feche y devuelva el formulario a la escuela de su hijo. Mantendremos este documento 
archivado indicando que ha rechazado o no desea estos servicios EL indicados para su hijo. 
_____ Conozco el puntaje de la evaluación del idioma inglés de mi hijo y otra información sobre 
el progreso académico actual de mi hijo, y entiendo por qué se le recomendó recibir instrucción 
adicional en el idioma inglés. 
____ Estoy familiarizado con el programa EL y los servicios que la escuela tiene disponibles 
para mi hijo. 
____ Ha tenido la oportunidad de discutir los programas y servicios EL disponibles con la 
escuela. 
____ Entiendo que la escuela cree que su recomendación es la más beneficiosa 
académicamente para mi hijo. 
____ Entiendo que mi hijo seguirá siendo designado como “aprendiz de inglés” y se evaluará 
su dominio del inglés una vez al año hasta que ya no cumpla con la definición de aprendiz de 
inglés. 
____ Toda esta información me ha sido presentada en un idioma que entiendo completamente. 
 
Yo, __________________________ (insertar nombre) con pleno conocimiento de la 
información anterior, deseo: 
____ rechazar todos los programas EL y servicios EL ofrecidos a mi hijo. 
____ rechazar algunos de los programas EL o servicios particulares ofrecidos a mi hijo. 
Deseo rechazar (Lista de programas/servicios) ______________________________________  
____________________________________________________________________________ 
 
__________________________________________________________________________ 
Firma de los Padres    Nombre del Niño     Fecha 
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APPENDIX G: Lesson Plan template 
 

AMELIA COUNTY PUBLIC SCHOOLS  

 LESSON PLAN TEMPLATE 

School 
 

Week 

 Grade Cluster  

Subject 
 

 WIDA levels 
 

WIDA English Language Development Standards: 

 SCHOOL: Communicate for social and 

instructional purposes within the school setting 
 

SCIENCE: Communicate information, 

ideas and concepts necessary for 

academic success in the content area of 

Science 

 
LANGUAGE ARTS: Communicate information, 

ideas and concepts necessary for academic success 

in the content area of Language Arts 

 

SOCIAL STUDIES: Communicate 

information, ideas and concepts 

necessary for academic success in the 

content area of Social Studies 

 
MATH: Communicate information, ideas and 

concepts necessary for academic success in the 

content area of Mathematics 

  

Standards of Learning   

 

Content objective: Students will be able to Category  

 

Language target: 

 

Students will be able to 

Vocabulary  

Language Domains L R W S Learning 

Strategies 

  

Language supports 

Sensory support Graphic 

Support Interactive support 

 Real-life objects (realia)  Charts  In pairs or partners 

 Manipulatives  Number 

Lines 
 In triads or small 

 Pictures & photographs  Tables  Groups 
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 Illustrations & diagrams  Graphs  In whole group 

 Magazines & newspapers  Timelines  Using cooperative 

group structures 

 Physical activities  Graphic 

organizers 
 Using the Internet or 

software programs 

 Videos & films  Charts  In the native 

language 

 Broadcasts  Number 

Lines 
 With mentors 

 Models & figures  Tables  In pairs or partners 

Lesson details: 

Activating Knowledge  

Vocabulary Input 
 

Comprehensible Input 
 

Checking for 

understanding  

Assessment: 
Reading  Speaking  

Listening  Writing   

Exit ticket: 

Classroom 

Modifications:    

Comments: 
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AMELIA COUNTY PUBLIC SCHOOLS 

 

 

Monitoring Plan for Formerly English Learners 

ENL Department 

                                                    2022-2023 

 

Student Name: _________________________  Grade : ________________________ 

Teacher: ____________________________________________________________________ 

School Name: ________________________________________________________________ 

Please return document within ___ days to _________________________________________. 

 

Purpose: Quarterly report to monitor the success of English language proficiency (ELP) Levels 6 

Year 1 and 6 Year 2 FLEP students in mainstream courses. 

 

English language proficiency (ELP) level: (check level)  6 YR 1  6 YR 2  6 YR 3  6 YR 

4 

At ELP Level 6, a student should be able to use: 

•  Specialized or technical language reflective of the content areas at grade level; 

•  A variety of sentence lengths of varying linguistic complexity in extended oral or written 

discourse as required by the specified grade level; and 

•  Oral or written communication in English comparable to proficient English peers. 

These indicators are exemplars of what a FELs should at the least be able to demonstrate with 

regard to comprehension in listening and reading as well as production in speaking and writing 

within mainstream classes in comparison with English-speaking peers. 

 

Please put an “X” by any descriptor in which the student is experiencing difficulties. 

Reporting Period (Please circle) 1 2 3 4 

LISTENING 

Order pictures of events according to sequential language 
    

Arrange objects or pictures according to descriptive oral discourse 
    

Identify pictures associated with grade-level academic concepts from oral 

descriptions 

    

Make patterns from real objects or pictures based on detailed oral descriptions 
    

SPEAKING 

Tell original stories with emerging detail 
    

Explain situations (e.g., involving feelings) 
    

Offer personal opinions 
    

Express likes, dislikes, or preferences with reasons 
    

READING 

Find school-related vocabulary items 
    

Differentiate between letters, words, and sentences 
    

String words together to make short sentences 
    

Indicate features of words, phrases, or sentences that are the same and different 
    

WRITING 
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Create content-based representations through pictures and words 
    

Make “story books” with drawings and words 
    

Produce words/phrases independently 
    

Relate everyday experiences using phrases/short sentences 
    

 

Report Card Grades 

  
Grades 

Subject Area  Reporting 

Period 1  

Reporting 

Period 2  

Reporting 

Period 3  

Reporting 

Period 4 

Reading/Language 

Arts 

  

    

Mathematics 

  

    

Science  

    

History & Social 

Studies  

    

 

At the end of each quarter, check one of the following for the FEL being monitored. 

1. This FEL has successfully met academic language expectations. 

 

  Quarter 1   Quarter 2   Quarter 3    Quarter 4 

 

 

2. This FEL has not successfully met academic language expectations and should receive 

instructional intervention. 

 

   Quarter 1   Quarter 2   Quarter 3    Quarter 4 

 

If item #2 is checked: 

 

 
INTERVENTION 
List any intervention(s) implemented. Include start date, description of intervention and person(s) responsible. 
 

 

 

 

 

 

 

 

 

 

 

Teacher: ____________________________________________________________ Date: ____________________  
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INTERVENTION 
To be completed within 6 weeks of beginning of intervention(s). List intervention(s) in place and note progress. 
Attach supporting data. 
 

 

 

 

 

 

 

Teacher: ____________________________________________________________ Date: ____________________  
 

 
INTERVENTION 
To be completed within 6 weeks of last intervention report. List intervention(s) in place and note progress. 
Attach supporting data. 
 

 

 

 

 

 

Teacher: ____________________________________________________________ Date: ____________________  
 

 
INTERVENTION 
To be completed within 6 weeks of last intervention report. List intervention(s) in place and note progress.  
Attach supporting data. 
 

 

 

 

 

 

 

 

Teacher: ____________________________________________________________ Date : ____________________  
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PROGRAMA DE TUTORIA  “DESPUES DE LA ESCUELA 21st CCL” 

FORMATO DE INSCRIPCION 

 

Información De estudiante  
Nombre de estudiante  (Primer nombre, 

apellido) 

 

Nivel de grado : Fecha de 

nacimiento : 
Género (circle )  M or F 

Maestro(s): 

Tiene su hijo algún tipo de alergia : Si   o   No 
Si la respuesta es sí, haga lista de las alergias:  

Información de contacto  
Padre/Guardián: 

 

Dirección : 
 

Numero telefónico  Casa: Celular: 

Contacto de emergencia  
Nombre: 

Teléfono : 

Persona autorizada para recoger a su hijo : Nombre:  Relación: 

 
Nombre: Relación: 

 
Nombre: Relación: 

Transportación: 
(Marque una caja) 

Autobús escolar:   Sera recogido  – antes delas  

5:30 PM 
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